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1. 


Planning Committee Members
        Spring 2010, these participants helped develop the plan and will assist in monitoring its implementation. It is being prepared in the dominant language, which is English.  However, assistance will be offered for non-English speaking stakeholders if needed. The plan will be revised and updated annually.
	Name


	Signature
	Position/Role
	Percent of

Involvement

	 Ms. Esmie D. Gaynor
	
	Principal
	90

	 Ms. Saundra Windom
	
	Assistant Principal
	75

	 Ms. Janet Watkins
	
	Guidance
	50

	Jabious White
	
	Student
	10

	 Kasey Wright
	
	Student
	20

	Ms. Corliss Muhammad
	
	HS Graduation Coach
	10

	 Mr. Mark Bradham
	
	Science Teacher
	75

	Ms. Carolie Caleb
	
	9th Grade Lead Teacher
	75

	Mrs. Bukola Ayeni
	
	10th Grade Lead Teacher
	75

	Mr. Maurice Thomas
	
	11/12th Grade Lead Teacher
	75

	 Ms. Patrice Stokes
	
	P. E. C. Chairperson
	30

	Mr. Gary Harris
	
	Business Partner
	20

	Ms. Winn
	
	Social Worker
	25

	Ms. Marilyn Reed
	
	Parent
	25

	Ms. Treena Washington
	
	Parent
	25

	Ms. Aretha Asberry
	
	Home-School Parent Liaison
	50

	Ms. Givens-Brown 
	
	Media Specialist 
	50

	Ms. Shanda Blakeney
	
	Attendance Aide
	50


2. Narrative Description

A. Who we are and what we believe
Vision

Our organization strives to be a world-class institution for the studies of science, technology, engineering, and mathematics (STEM).  Our goal is to consistently produce graduates who are lifelong learners, innovators, prepared for success in college, careers, and citizenship in a global society.

Mission

(Our Promise to Our Students)

We will provide all of our students with the necessary skills and knowledge to succeed in college and pursue careers related to science, technology, engineering, and mathematics. Through the use of engaging, research-based instructional strategies, a nurturing learning environment, and a network of support from parents, community and business partners, we will ensure that every student achieves academic success and personal fulfillment. 

Philosophy
The STEMS community believes in the dignity and worth of all individuals. We believe all students possess unique and valuable qualities which, when developed, will enable them to be thoughtful and constructive members of society. Personal growth occurs through participation in a variety of academic, athletic, artistic, and community programs, and in the relationships students form with peers and adults in a small school.

Values 
Our community recognizes that the path toward a fulfilling and happy life requires the steady practice of enduring values.  At the STEMS, our values are embodied in one word: PERFECT.  We strive to positively reinforce these values with our students.

Preparation — the work or planning done in advance in order to be ready for a future event

Effort — the mental or physical energy or determination that is exerted in order to achieve a goal or overcome a particular difficulty

Respect — appreciation of and esteem for oneself, for others, and for the diversity of opinions and backgrounds at the STEMS and in the larger community
Fairness — actions and or treatment of all members of the STEMS family characterized by justice and impartiality

Excellence — producing work that is of very high quality, outstanding, superior, and impressive

Courage — the quality that enables students to explore new ideas, to create imaginative solutions, to give and accept help, to make difficult decisions, and to grow into confident, compassionate adults

Trustworthiness— a high regard for truth, sincerity in action, and genuine concern for honor and integrity
Innovation—inventing or introducing something new
Obedience—the act of following instructions, complying with rules or regulations, or submitting to somebody’s authority
Nobleness—having excellent moral character, possessing high ideals 
B.  School Profile
The School for Technology, Engineering, Math, and Science (STEMS) at Therrell is a small school with grades 9 through 12, located on the DM Therrell Educational Campus.  The school is in its third year after opening in August 2007 with 9th and 10th grade classes.  The seniors are former students of Therrell High School while the majority of the others come from our feeder middle schools.  
The staff includes 17 full time general education and 2 special education teachers, a principal, a guidance counselor, an administrative assistant, an attendance aide, and a parent liaison.   Elective courses such as art and music are provided by teachers that are shared among the 4 schools of the campus.  The campus also shares an assistant principal, a registrar and a record room clerk.
Our school serves a wide array of communities. Students from the communities of Ben Hill, College Park, East Point, West End, and the Fourth Ward attend the School for Technology, Engineering, Math, and Science. Students enter our school primarily from Bunch Middle School and Sylvan Middle School in the Ben Hill community. 

The average family income of our students is approximately 36, 994 dollars. This is well below the state average adjusted income of 47, 553 dollars. Additionally, over 80% of our students receive free our reduced lunch. The staff at STEMS is committed to teaching all students regardless of economic status.

The ethnic make-up of our school is 100% African-American. Our school is located in the southwest Atlanta which is overwhelming African-American. While we are aggressively recruiting to increase the diversity of our school, we are proud of the students that we serve.

Residential Information

	Houses and Condos
	17, 116

	Renter-Occupied apartments
	7, 281

	Population Density
	1, 456 people per square mile

	Males
	20, 112 (45.3%)

	Females
	24, 332 (54.7)

	Median Resident Age
	32.6

	Georgia Median Age
	33.4

	Average Adjusted Gross Income (2004)
	36, 994

	State Average Adjusted Gross Income (2004)
	47, 553

	Urban population
	42, 555

	Rural Population
	1, 889


Student Body Demographics

	Total Enrollment
	294

	Females
	114=39%

	Males
	180=61%

	Free or Reduced Lunch
	86%

	Students with Disabilities (SWD)
	32=11%

	Black
	100%

	White
	0

	Asian
	0

	Hispanic Non-Black
	0

	9th Grade
	112

	10th Grade
	76

	11th Grade
	50

	12th Grade
	56

	9th Grade Repeaters
	27

	10th Grade Repeaters
	28

	11th Grade Repeaters
	1

	12th Grade Repeaters
	N/A


Source: http://www.city-data.com/zips/30331.html
Our School wide reform strategies are based on the Seven Principles developed by our school’s redesign partner, the Institute of Students’ Achievement (ISA).  Focusing on improving academic achievement, ISA is a leading school redesign partner that facilitates the creation of small autonomous schools and the transformation of large comprehensive high schools into academically rigorous, personalized learning environments that prepare all students for success in college and beyond.  
A set of Seven Principles defines and guides the ISA Model.  Building upon these Seven Principles, ISA collaborates with schools to create comprehensive plans and implementation strategies for school redesign that are customized to meet the unique needs of schools and districts. 

1. College preparatory instructional program
2. Distributed Counseling™ 
3. Dedicated team of teachers and counselors 
4. Continuous professional development 
5. Extended school day and school year 
6. Parent involvement 
7. Continuous organizational improvement 
1. College preparatory instructional program (Preparing students for college)
Beginning in the ninth grade, students are encouraged to view themselves as future college students and, through their four years in high school, prepare them for admission to and success in college. 

The STEMS instructional program focuses on intellectual, social, and emotional development. Through an inquiry approach to curriculum and instruction, our school concentrates on rigorous intellectual development.  Students learn to use their minds well in order to develop the critical thinking skills and the habits of work necessary for rigorous intellectual productivity. There is simultaneously an emphasis on embedding reading and writing in content areas across the curriculum, to ensure that students develop strong literacy skills.  
Student achievement is assessed using multiple measures to ensure that diverse students’ learning and progress is captured.   Monthly progress reports give students and parents timely feedback on students’ academic performance and allow for early intervention measures.  After-school tutorial sessions with their teachers focus on the subject area domains that students have yet to master.  An after-school End-of-Course Test Preparatory Academy focuses on test-taking strategies as well as domain mastery.

Coupled with the emphasis on intellectual rigor, the STEMS post-secondary education preparation includes close faculty counseling, financial aid guidance, visits to college campuses, and strong relationships with college admissions officers, parent information, college fairs, courses at local colleges, Advanced Placement courses, SAT preparatory classes, and internships and community service. During advisory students learn about the college admissions process, graduation requirements, SAT registration deadlines, etc.  In addition, students learn organizational and time management skills.  Each advisory is named after a college or university to further the college connection.

2. Distributed Counseling™ ( Building a safety net of support services across the school
ISA’s unique model of Distributed Counseling™ ensures that all members of the school have a role in making it a caring community.  At the STEMS our school culture is based on providing a personalized, nurturing environment where each child is known well.  

The school counselor collaborates closely with teachers to help them expand their role to include serving as an advisor to a group of students. This close student-teacher relationship helps promote higher levels of achievement and school affiliation and prevent students from falling through the cracks. Each student is assigned to an advisor who is responsible for approximately 15 students.  Advisory meets daily for about half an hour.  During advisory students learn life management skills, study/organizational skills, college/career preparation, and how to navigate through high school.  The advisor is the liaison between the school and the home.  The advisor monitors advisees’ attendance and contacts the home if a student is absent.  Students contact their advisors if they are going to be absent and the advisor informs their other teachers.  Before the parent speaks to the guidance counselor or an administrator, he/she should speak to the advisor.  No major decision is made about a student without the advisor being present.  Having an advisor is like having a family member at school.   The strong bond between the advisor and advisees is strengthened by Outward Bound team building activities, advisory trips including going out to dinner.

The counselor supports teachers in various ways to help them implement counseling strategies into their pedagogy. This includes conducting weekly case management sessions with teacher teams to problem-solve student issues. The result is that students have a caring adult who knows them well, teachers have collegial support in solving problems, and the counselor has more time to focus on in depth counseling and guidance and pursuing community services that support students and their families.  

3. Dedicated team of teachers and counselors (Providing a consistent, four year support network)
Throughout their four years of high school, students work with a consistent team of teachers and a counselor.  Subject teachers move “loop” with their students for at least two consecutive years.  Advisors remain for all 4 years.  Teacher teams have regular common meeting time during which they conduct case-conferences for students who are exhibiting negative academic or socio-emotional performance.  They plan interdisciplinary units and lessons, observe other teacher teams, or form study group.  
This structure personalizes the school environment, creates strong, long-term connections between students and their teachers and counselor, and ensures that the support network is engaged and knowledgeable.   The strong relationships generated by the team organization enable teachers to elicit higher levels of student performance.  
4. Continuous professional development (Establishing a Professional Community)
Our professional development program is designed to provide targeted and job-embedded professional learning experiences for staff focused on increasing and sustaining capacity, accountability, and student outcomes.  Our goal is to develop standards of professional practice, build capacity as a professional community, and develop a sense of collective responsibility for student and school outcomes. 

The entire faculty engages in continuous professional development opportunities including the ISA Summer and Winter Institutes and individualized coaching on implementing the Instructional Framework.
In addition, teachers’ content knowledge and pedagogical skills are furthered strengthened through regularly scheduled common meeting time for curriculum planning, lesson study, problem solving, book study, and reviewing student work and progress. 

Instructional coaches support teachers as they implement research-based instructional strategies in their classroom by giving feedback and allowing teachers to reflect on their practice.  Teachers in their first 3 years are assigned instructional mentors who provide individualized support. 
Furthermore, each year, at least ten percent (10%) of the Title I - Part A funds are allocated to offering teachers a 30-hour on-site course, Focus on Effectiveness:  Using Researched-based Strategies to Improve Students’ Academic Achievement.  Each session will focus on standards-based instructional planning and research-based teaching strategies that will support instructors to meet the needs of all students.  Sessions will occur after school and will be facilitated by professional consultants, model teacher leaders, instructional coaches, and administrators.  Eligible participants may receive stipends, professional learning units, or graduate credits.  
The No Child Left Behind act requires that, in order for states to receive federal funding, all teachers must be "highly qualified" as defined in the law by the end of the 2006-2007 school year.  A highly qualified teacher is one who has (1) fulfilled the state's certification and licensing requirements, (2) obtained at least a bachelor’s degree, and (3) demonstrated subject matter expertise.  All teachers at the STEMS are highly qualified.

5. Extended school day and school year (Extending personalized and challenging learning opportunities) 
Recognizing that learning continues beyond the traditional school day and year, the extended day and extended school year enable staff to provide students with structured time, individual attention and other supports necessary for their success with the school’s challenging, college preparatory curriculum. The extended time frame for learning provides additional opportunities for effective skill and talent development. Students have the time they need to get assistance with homework, test preparation, career- related activities, internships and community service projects. 

Our After School Credit Acquisition (ACAP) program allows students to accrue credits without going to evening or summer school.  Courses are offered Monday and Wednesday from 3:20 pm to 5:20 pm.

Transportation is provided for students participating in our after-school program.  Two buses are scheduled to pick up students at 5:30 pm and one bus picks up students at 7:00 pm.

6. Parent Involvement/Engagement (Encouraging parents to participate in their children’s education)
The onset of standards-based education reform in all states and the federal No Child Left Behind Act creates a compelling need for a more powerful and robust engagement of parents as advocates for all children in their schools and the schools in their communities. Just as expectations for teachers and students have been raised by higher academic standards, accountability and testing, expectations for parents have been raised as well.  Decades of research confirm that when parents are more involved, student achievement increases.  At the school level, parent understanding of school achievement data is needed so parents can push and/or assist educators to make improvements based on that data. At the public and community level, parent knowledge of test scores and data is required for informed public dialogue and decision making. 
 
At the STEMS we want to redefine parent engagement in the standards-based context. The idea is to go beyond parents’ traditional roles (bake sales and homework help) to focus on parents’ potential for helping improve student achievement.  The STEMS embraces and encourages parental involvement because of its positive impact on student achievement and satisfaction. The school engages its families in student learning, works with parent groups to increase parent involvement, and provides training opportunities for parents.

Parents are encouraged to take active roles in school activities.  Parents act as chaperones for students on field trips, assist teachers in the classrooms, and act as judges of students’ Portfolio Exhibitions.  In addition, they participate on several school committees such as Attendance Committee, Safety and Discipline Committee, External Relations Committee, Curriculum and Instruction Committee, Hospitality Committee, and most importantly the Local School Council.  

Local School Council

The goal of the Local School Council is to develop and nurture participation by all constituents of the school community.  Our charge is to bring parents and the community together with teachers and school administrators to create a better understanding of and mutual respect for each other’s concerns and to share ideas for school improvement. 
Our work includes:

· establishing policies that affect the curriculum, the overall school environment, and staff development;

· carrying out school planning activities, implementing programs, and evaluating the effectiveness of school-wide initiatives;

· coordinating the activities of the various groups functioning in the school; and, 

· working with parents and the community to establish a calendar for social and informational activities.
As specified in the bylaws, our council is composed of 12 members, chaired by a parent, and membership comprised of the principal, two certified teachers (elected), four parents or guardians (elected) of students enrolled in the school, two students from the Student Government Association, (elected) and one businessperson (non-parent), one community member or representative of a community organization, and one support staff. 

Each council member will serve on the council for at least two years as specified in the council’s bylaws. Meetings are held at least four times annually at a location accessible to the public. All meetings are subject to Open Meetings Act and records are subject to Open Meetings Act.
The STEMS Center for Parent Leadership (SCPL) "Where Parents Are Powerful"

Our goal is to provide parents with a new set of skills and knowledge to help them to realize their full potential to impact student achievement and drive school improvement. This program will greatly enhance our ability to identify and develop parent leaders who can then engage other parents to ensure that our school provides a world class education for their children.
The STEMS school community knows that when parents are involved at home and at school, children do better in school, and the school improves.  We also know that in order for parents and schools to work best together, both need support.  Through our parent leadership work, the STEMS helps parents gain the information and skills they need to help their children succeed in school in partnership with other parents and school professionals. 
The STEMS parent center provides parents with a place of their own at the school.  Managed by the Parent Liaison, the center is open daily during school and is equipped with computers and other informational materials.  The purpose of the parent center is to:

· Inform parents how to become involved as partners in improving our school; 

· Motivate parents to help other parents become involved; and 
· Support parents after they become involved. 

Information from parent surveys are compiled and analyzed to determine areas needing attention. 
STEMS Family-Friendly Initiative
The STEMS school community is committed to creating a family-friendly environment and improving customer service at every level. From the signs that greet you in entrance hallways to voice and E-mail messages, the STEMS is getting a family-friendly makeover.

Infinite Campus
This exciting parent communication tool allows parents to view their child's assignments and grades, as well as attendance and discipline records, in a secure environment via the Internet. A computer has been provided at the parent center to allow parents to access Infinite Campus.

Parent Reporter
Parent Reporter keeps parents informed about educational programs and district initiatives. The publication is mailed to all parents several times a year.

Parent Express e-Newsletter

The STEMS sends out timely news and information several times a month via email. If you would like to be added to the email distribution list, please Kathy Ware email at kware@atlanta.k12.ga.us. 

7. Continuous organizational improvement (Program Accountability: monitoring progress and refining program components) 
Striving for total quality management, our staff meets regularly during common planning time, faculty conferences, or at our quarterly leadership retreats to analyze data, look for root causes and develop actions plans for improvement.  Our goal is to ensure that our organizational program is fulfilling its vision and mission and achieving it goals.  Our school leadership team uses the PDCA Cycle (Plan, Do, Check, Act) to coordinate our continuous improvement efforts.  The PDCA Cycle diagram is utilized in team meetings to take stock of the stage of each improvement initiative, and to choose the appropriate tools to see each stage through to successful completion.  The Balanced Scorecard is designed to measure and monitor various indicators of success in our school.  Multiple mechanisms are used to assess our organizational and program effectiveness and to assist in setting benchmarks to begin continuous improvement strategies.   These include: critical friends processes, peer observations, reviews of student work, analysis of student performance data such as course pass rates and attendance, growth on benchmark assessments, surveys of students’ attitudes and expectations about school and their future, surveys of parents’ perception of the school, and documentation reports on the implementation of ISA principles.  Specific data items are chosen as indicators in each category.  Continuous improvement goals for the upcoming school year are based on the results recorded in these areas.  
Distributive Leadership
Our school’s organizational framework is based on the concept of distributive (shared) leadership.  The school has an active Local School Council that consists of students, parents, business/community partners, and staff.  The council allows all constituents to work together to solve problems and share ideas for school improvement.  A benefit of being a small school is that the entire staff shares in the leadership of the school.  Decisions are made by consensus at faculty conferences where everyone has the opportunity to give input and feedback.  Each person on staff has a specific leadership duty.  For example, two teachers work as grade level team leaders who facilitate common meeting time sessions.  Several teachers serve on the advisory planning team, and there is one lead teacher for each subject area. During case-conferencing sessions, grade level teams of teachers make decisions about the strategies that will be employed to provide support to students who are struggling and recommend ways that funding may be allocated to support intervention programs.  The advisory program as well as the student government association gives students the avenue to express concerns and give recommendations for curricula, school activities and improving of students’ quality of life
State and Local School District Support
The school receives support from the Georgia Department of Education and Atlanta Public Schools district to ensure that it achieves success.  
A state Leadership Facilitator is assigned to the school to provide support in ensuring that it implements a standards-based instructional program.  The facilitator visits the school regularly and trains the leadership team on how to effectively monitor the continuous improvement process.       
The local school district’s department of External Programs in the form of technical assistance to develop and implement Title I budget.  Additional support is provided by the district departments of Learning Excellence, Research Planning and Accountability, and Student Support Services to provide professional development, data collection and analysis, and pupil support services.
Atlanta Public Schools provide training to assist our school in forming an effective Local School Council and to assist Local School Council members in the performance of their duties. Training programs focus on the organization of councils, their purpose and responsibilities, applicable laws, rules, regulations and meeting procedures, important state and local system requirements, and a model school council organization plan.  Additional training programs are offered annually (required by law) to assist Local School Council members in the performance of their duties.
C.  Core Academic Program
English Language Arts and Literature

Instruction in the English Literature classes is based on the Balanced Literacy Model.  This balance between reading and writing allows students to receive the scaffolding needed to ramp them up to grade level status, while allowing them to work at levels that is not frustrating for them.  Instruction is delivered through a daily 90-minute block which is divided into components such as, Shared Reading/Writing, Guided Reading/Writing, and Independent Reading/Writing.  During the Independent Reading component of the lesson, students are allowed to select books that are on their various reading levels from a leveled classroom library.  Students read for basic recall, identification of themes, and most importantly for the critical assessment of the ideas of a text.  Students will write for clarity of expression, logic of expression, and to explore complex ideas.  They will write arguments that attend to motile perspectives.  All students write using laptops so that they can easily edit their work and or save it in cyberspace for their Web-folios.  In addition, they can send their work via electronic mail to the teacher, professionals, mentors, or pen pals for feedback.  Students read 25 books per year from an extensive booklist that has been developed for each grade level.

Mathematics

Our mathematics curriculum is problem-based, consisting of four-to-eight-week units that are each organized around a central problem or theme. Motivated by this central focus, students solve a variety of smaller problems, both routine and non-routine, that develop the underlying skills and concepts needed to solve the central problems in that unit. Working within a heterogeneous classroom creates an especially stimulating learning environment.
  
There is strong emphasis on students interacting with each other by working in groups. Together, students tackle problems that usually are too challenging to be solved by any one individual. Students make written and oral presentations that help clarify their thinking and refine their ability to communicate mathematically. 

Students use concrete materials as well as electronic tools while they work. They also work independently on "Problems of the Week," open-ended investigations in which students must write and illustrate their strategies and solutions to complex problems and deliver oral presentations to their class. 

The variety of supplemental problems gives teachers the flexibility to meet individual student needs in this setting. Specific features include extensions, for students who want to pursue a specific topic in greater depth, and reinforcement experiences, for students who need to reflect on and synthesize what they have already learned. 

· working collaboratively in groups 

· working on long-term, open-ended problems 

· using graphing calculators 

· being assessed based on a variety of criteria 

· writing about mathematics and the processes they are using 

· making presentations to the class about their reasoning and ideas
Science

Our science curriculum is inquiry-based, consisting of four-to-eight-week, standards-aligned units that are each organized around a central case or problem.  Whereas basic models of science instruction overwhelm students with volumes of facts, inquiry-based instruction gives students the opportunity to experience science as true scientists do: as a process of discovering new knowledge.  This develops students’ critical thinking skills while pushing them toward higher levels of learning.

The classroom is seen as a microcosm of the greater scientific community, and therefore there is a strong focus on group work.  Students work in heterogeneous teams and share their findings with their peers.  Each unit starts with an initial, guided inquiry lesson that lays the foundation for future class discussions and debates.  Students write lab reports and make oral presentations to help clarify their thinking and develop their ability to communicate scientifically.

  
Students are evaluated by daily informal observations and/or exit tickets, and weekly formative assessments to help identify students who require additional academic support.  Each instructional decision is made with student success on the end-of-year summative assessment in mind.  These summative assessments vary by class and may include a final exam, final lab report, multimedia presentation and/or End-of-Course Test (EOCT).

D.  Program for Exceptional Students

STEMS Model of Inclusion - Collaborative Team-teaching

The Individuals with Disabilities in Education Act (IDEA) mandates the "least restrictive environment" and inclusion with children in regular education as much as possible for all students with disabilities.  In response to this mandate, the STEMS will be implementing Collaborative Team-teaching as our model of inclusion.  In this model the general education and special education teachers join together and teach all students in one class as partners.  That is, students with disabilities are included in a regular education classroom.   The general and special education teachers are equal partners. They both contribute to every phase of the class-work, including planning and evaluation.  By sharing responsibilities through team teaching, the two sectors are able to develop a more comprehensive program that adapts to the needs of all students.  

The implementation of different teaching strategies and the modification of assignments to accommodate individual students is an element found in this model.  Methods of teaching provided in this program range from highly structured to opened-ended exploratory learning activities.  Adaptations and accommodations made within the class are provided for individual students, and in some circumstances, for the entire class.  Direct instruction provides small groups and individual students with remedial instruction, while independent study time is provided to those students who need less support.  The use of peer tutors and cooperative learning is another strategy employed, as higher performing students can help provide additional support to those having difficulties mastering concepts.  Instruction is still individually planned (personalized), and each student is expected to progress through the curriculum at his or her own pace.  The classroom is organized to facilitate movement and simultaneous activities. Teachers circulate freely to provide instruction, tutoring or feedback. Learning tasks are broken down into small increments. Special educators are available to provide support and intensive instruction and students often collaborate in teaching one another. Students are taught to plan and monitor their own learning, and are responsible for managing and completing learning tasks within certain time, limits.  

The Inclusion model also assures ample opportunity for the development of social, emotional and interpersonal skills of the disabled student. Simple exposure to disabled students is not sufficient to build understanding and acceptance by general education students or staff. Research clearly indicates that actual involvement with the disabled child is necessary for everyone to enjoy the benefits of inclusive education. Another element of this model addresses this social objective. Everyone is aware of the strengths and weaknesses of others in their classroom. By becoming actively involved with disabled students, general education students and the teaching team can develop an appreciation for and successful methods for optimizing the special students’ abilities.

The idea of "active participation" is the teaching philosophy used in many of the Inclusion classrooms.  A variety of strategies are implemented to fully engage each learner in a way that makes absorption of new information comfortable and enduring. The core of this idea is what researchers confirm, that children learn best when they are 1) self-directed, 2) given firm guidelines and schedules and 3) allowed to choose their materials and methods for interacting with those materials.  Teachers act as facilitators and guides, but do not dictate how the child must learn a given lesson. Acknowledging the fact that a child requires a variety of techniques throughout his life as a learner creates a dynamic, engaging environment for children no matter what level of mastery they have attained.

The Strategies Intervention Model (SIM) developed at the University of Kansas Center for Research on Learning is a highly recognized program adopted at the STEMS to facilitate the inclusion of special education students.  This curriculum serves as a support system that helps adolescents with learning disabilities transition into the secondary general education environment.  This process of transition demands a great deal of collaboration between the special education and general education teachers. These professionals work together to first outline the curriculum demands and performance expectations.  In response to the demands and expectations the students are taught learning strategies for acquiring, storing, and expressing content objectives. In addition, the special education teachers are responsible for teaching a more comprehensive set of strategy systems to the learning disabled population.  This allows the learning disabled student, who is generally an ineffective learner with poor processing skills, to develop a coping technique by using one or several of these strategies in combination. These strategies are designed to give the students a roadmap he or she can use to successfully meet the demands of learning in secondary classes. The second strategy intervention is aimed at enhancing the teaching routine in the general education classroom. Enhancing the routine entails using graphic organizers, relating information to students’ prior knowledge, and previewing the content before instruction. The third and final intervention strategy is designed to teach social interaction skills and motivational techniques. A specific strategy entitled "Share Behaviors" prepares the student for involvement in team meetings and conferences regarding their education. Students are encouraged to inventory their strengths and assist in their own planning.

According to the researchers for the Joint Committee on Teacher Planning for Students with Disabilities (as cited in Mercer & Mercer, 1998.) the following criteria must be met in order to implement a successful model of supported inclusion: 
Teachers must be philosophically committed to meeting the needs of all students in the general education classroom. Teachers must have time to plan and think about the needs of diverse learners. Teaching practices that meet the needs of all students must be incorporated into the instructional program. General education teachers must collaborate with special education teachers to assess, teach, and monitor student progress. Short-term, intensive instruction from a special education teacher needs to be available for some students with disabilities. Sustained instruction in basic skills or learning strategies that cannot be provided in general education classes must be available to some students with disabilities (p. 23)
Research reports that learning disabled students benefit by having improved self-esteem and motivation along with enhanced academic performance. She also reports that general education students increase their academic performance and social skills. According to Walther-Thomas the teachers also benefited from team teaching by having increased job satisfaction and more professional growth. The teachers also reported problems such as inadequate co-planning time, student scheduling conflicts, and caseload concerns. 

Before implementing team teaching there were many details that we considered. These include, district and building level planning issues, administrative support and leadership, capable and willing participants, staff development, balanced classrooms, scheduled co-planning time, and pilot testing.  Research suggests that successful team-teachers must honestly look at their personal willingness to collaborate. Sharing a job that traditionally belongs to one person takes a great deal of cooperation and highly skilled communication. There are common threads that run through the various methods we utilize to teach learners with disabilities at the STEMS, accurate and thorough evaluations, dedicated and committed instructional staff, dedicated parents and professionals, and an understanding that every child, regardless of ability, is an individual. These elements provide the foundation on which we build our very successful program.
E.  STEMS Instructional Framework:  The “How” of teaching

Instructional Vision
All students will graduate with a level of readiness needed to succeed in college-level courses without remediation.

Guiding Principles
We believe that children learn best when:

1. Instruction reflects high academic expectations that raise the level of understanding in all subjects for all students. 

2. Instruction provides for active involvement, and collaborative and integrated student-centered activities. 

3. Instruction consistently reflects a focus on thinking, reasoning, problem-solving and higher-order questioning. 

4. Instruction allows students to see the relevance and purpose in their education.

5. Instruction provides personalized learning experiences for every student. 

6. Instruction allows students to see themselves and their culture mirrored in the learning process. 

7. Instruction allow students to view concepts, issues, events and themes from the perspectives and experiences of diverse ethnic/cultural groups
Introduction

Improving the quality and outcomes of instruction is an urgent priority of the STEMS.  We strongly believe that every child is entitled to a world-class education that will prepare him to be competitive and productive in an increasingly complex society and technological workplace.  Driven by this belief and a fervent commitment to our students’ academic success, we developed the STEMS Instructional Framework.

The STEMS Instructional Framework is designed to specify the standards for the instructional process throughout the school. It reflects the Guiding Principles for effective instruction and describes the Standards of Classroom Practice of effective teaching that are expected to be present in every classroom regardless of the content area.  Accompanying this framework is the Curriculum Framework, which is designed to serve as a content guide and resource for curriculum decisions and lesson planning.  The two frameworks complement each other, and are based on a body of research on curriculum development and effective instructional practices. The frameworks represent consensus among the staff, students, parents, and business and higher education partners.

Overview of the Instructional Framework Components
To the greatest extent possible, the instructional framework is grounded in research that seeks to identify principles of effective practice and classroom organization that are effective in urban schools.  Our focus is to elevate instruction to promote deeper conceptual understanding through an interactive and collaborative learning environment.  We believe that instruction should begin with a strong standards-based curriculum and a strong concept of goals for that classroom-what students should know and be able to do by the end of that year.  Regardless of the content areas, these are the 10 building blocks (Components) for our instructional program that will be evident within all of our classrooms.  
STEMS Instructional Framework
	Standards of Classroom Practice

1. Instruction in every classroom will be standards-based.
2. Instruction in every lesson will be Problem/Inquiry-based 
3. Instruction in every lesson will be relevant (real world connection) and rigorous (high thinking demand) 
4. Learning in every classroom will be student-centered.
5. Students will work cooperatively in every lesson.

6. Literacy and numeracy will be integrated in every lesson.
7. Instruction in every lesson will be differentiated (individualized).

8. Technology will be a tool for learning in every classroom.
9. Every classroom will be a well-managed, positive, learning environment.
10. Every lesson will follow the STEMS Lesson Presentation Model

	Lesson Presentation Model



	
	Time
	Session
	Teacher Actions
	Student Actions

	Opening
	5 min
	 Warm-Up

 SAT, EOCT, or GGT Prep
	Focuses scholars’ attention on the lesson
	Answer/ask questions

Collaborating, Journal writing 

	
	10 min
	Interactive Mini-Session

Unpacking the standard; Review prior knowledge; Activate schema; Establish Relevance  Demonstrating/Modeling; Checking for understanding (Ongoing assessment)
	Communicates the standard, learning objectives, and lesson agenda; Introduces the new concept or skill through lecture, film, tape, video, pictures, etc. Makes connections to other content areas and real world; Asks questions that structures students’ thinking.  Shows students examples of what is expected as an end product of their work.
	Articulate the standard, learning objectives, and lesson agenda; Ask questions; Answer questions; Take notes; Pair Share

	Work Session
	20 min
	Cooperative Group Work Session

Experimentation/Investigation, Collection and Organization of Data, Analysis/Drawing Conclusions, Checking for understanding (Ongoing assessment)
	Establishes group norms; Moves around the room; Listens to student talk; Conduct Conferences (Prompts, Probe, Praise); Reinforces Rules and Procedures
	Engage in hands-on, minds-on activity; Ask questions to clarify their thinking; Peer Facilitator /Leader, Recorder, Reporter

	
	10 min
	Whole Class Share Session

Presentations, Reporting, Sharing,  Clarification, Peer Feedback, Checking for understanding (Ongoing assessment)
	Establishes protocol for peer assessment and feedback; Establishes group norms; Reviews rubric; Reinforces Rules and Procedures; Prompt and praise
	Report/Share (whole group goes up), Scholars not presenting should follow guided listening strategy—make comment / question / challenge group

	
	15 min 


	Individual Work Session 
Guided Practice- students practice doing it right, Targeted instruction, Re-teaching/remediation, Checking for understanding- Determination of whether students have "got it" before proceeding
	Moves around the room; Prompts, Conduct Conferences (Prompt, Probe, Praise); Determines level of mastery; Provides individual intervention/remediation as needed; 
	Apply content or skill, Synthesize,  

Ask questions to clarify their thinking

	
	10 min
	Whole Class Discussion

Clarification, Peer Feedback, Checking for understanding (Ongoing assessment)
	Establishes norms; Facilitates student discussion, Prompt and praise
	Discuss/share ideas about new content knowledge or skill; Ask questions to clarify their thinking

	Closing
	10 min


	Assessment, Feedback, and Celebration Assessment of Learning Objectives (Exit Ticket)

Teacher recognizes student achievement
	Moves around the room; Observe; Give students feedback on their learning; Recognizes those who achieve mastery and who made progress over previous assessments 
	Demonstrate mastery 



	
	10 min
	Reflection and Closure

Journaling, Summary statements, Responding to the Essential Question, Checking for understanding (Ongoing assessment)
	Refers to Essential Question and elicits verbal responses; directs students to write responses
	Write responses to essential question; Journaling; Complete KWL chart; Predict next lesson


F. Assessment System

The school uses a comprehensive assessment system that includes formative and summative assessment data to determine students’ performance.  

During the summer, teachers analyze results from standardized state tests to determine the areas for remediation.  Teachers of incoming 9th graders analyze data from the 8th grade Criterion Referenced Competency Tess (CRCT) to determine which students will need additional periods of instruction in Reading and Math (Double-dosing).  Others examine results from End-of-Course Tests (EOCT) and Georgia High School Graduation Tests (GHSGT) to identify trends in students’ performance.  Teachers adjust instruction to strengthen students’ skills in the areas identified as needing improvement.

Before the end of each lesson, every teacher administers an assessment (Exit Ticket) to determine if the lesson objective was achieved.  Students record their progress on a chart posted in the classroom (Tracker).  Classroom exams (Demonstrations of Mastery-DOM) are designed to determine if students are meeting the standards under review.  Results are organized by standard to allow students and the teacher to learn how well they are progressing toward meeting standards.  Both Exit Tickets and Demonstrations of Mastery allow students to take ownership of their learning.  Teachers also use these data to differentiate instruction and or refer students for Academic Watch or Academic Probation.

The school administers 4-week assessments in math, English, social studies, and science.  Using the Apperson BenchMark™ 3000 test scoring machine, teachers disaggregate test results for individual student and No Child Left behind subgroups, by standards, or domains.  Teachers discuss the results in their grade level team meetings and together, they develop strategies to provide additional support, within and across the content areas, to those students who are performing below standards.  Depending on the level of performance, some students are placed in Academic Watch or Academic Probation.  During school leadership team meetings, grade level team leaders present these results and improvement strategies for feedback and discussion about next steps.

The district also administers assessments in mathematics as part of the Math and Science Initiative.  Results are disaggregated and posted in InSight, a data management system.  The principal and instructional coach, analyze the results by teacher and by grade.  They then meet with teachers individually to discuss the results and determine professional learning needs.  

G. Monitoring Instruction

The Instructional Leadership Team (ILT), led the principal, is responsible for ensuring the delivery of high quality of instruction, based on a curriculum that is aligned to the Georgia State standards.  The ILT holds itself accountable for the quality of the learning process that happens, teacher by teacher, classroom, by classroom.  Its goal is to have a highly effective teacher in every classroom.

The team believes that just as the school needs a powerful vision to frame school improvement planning, teachers also need a classroom vision to focus ongoing dialogue about needed improvements.  Without such a vision, it is easy for teachers to shut the classroom doors and believe that the quality of the learning opportunities they provide is a private matter.  Therefore, the team developed Standards of Classroom Practice, a term our school uses to help us envision the future in terms of the quality academic experiences all students should receive.  

First, we define what constitutes good instructional practice by developing our Instructional Framework, which is grounded in research that seeks to identify principles of effective practice and classroom organization that are effective in urban schools.  The framework includes an instructional delivery model which prescribes a design format for a 90-minute lesson. 
Each morning, the ILT conducts Morning Learning Rounds.  These 3-5-minute visits to all classrooms provide immediate feedback about the quality of the classroom environments. 
The ILT developed the "APS Teaching Expectations Rubric" as a starting point for teacher reflection and to develop joint ownership of the vision at the classroom level.  The rubric also provides consistent guidance to teachers in thinking about what it means to have purposeful, challenging, and ultimately meaningful assignments and assessments. 

At the beginning of the school year, the ILT collects baseline data regarding how well the school as a whole is implementing standards-based instruction.  Result, captured on an assessment chart, are analyzed by teacher, grade-level, and subject area, and then shared with teachers during a faculty conference.  Professional development is provided on a one-on-one basis to help ramp up those teachers who need additional support.  A follow up assessment is conducted within 3 weeks to assess progress.  The cycle continues until the assessment indicates that the school is implementing standards-based instruction at the “proficient” level.
All teachers are observed informally on an ongoing basis and receive feedback using the STEMS Quality Teaching Rubric.  During the post-observation conference, the principal and teacher collaborate to use the rubric to assign the points the teacher earned for each best practice.  This allows more clarity about what the teacher must do to be more effective.  Data from the informal observation reports are also collected and used to provide differentiated professional learning experiences for teachers.
During faculty conferences the ILT shares best practices that they have observed in classrooms.  

and formally using district and state evaluation instruments and are provided with relevant feedback for improving instruction. Teachers who are low performing are placed on professional development plans which delineate specific achievement goals.  
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STEMS QUALITY TEACHING RUBRIC

	Date  
	
	Teacher:   
	
	Subject 
	
	Grade
	
	

	Start Time
	
	End Time
	
	Attendance   
	
	Register
	
	Attendance  Rate
	%
	

	Observer 
	E. Gaynor
	Position
	Principal
	Time in
	
	Time out
	
	

	
	

	Best Practice
	Code 4 

Exemplary  
	Code 3

Proficient  
	Code 2 

Emerging
	     Code 1

Not Evident 
	Comments

	1.    TEACHER PREPARATION:  All materials, supplies, and technology, are prepared before the beginning of the lesson.
	The teacher has an updated comprehensive lesson plan. Technology equipment is set up and operational and all materials were prepared and distributed to students before the lesson.
	The teacher has an updated comprehensive lesson plan. Technology equipment is set up and all materials are prepared before class and distributed to students during the lesson. 
	The teacher has an outdated lesson plan, or collects and organizes materials and supplies for the lesson or sets up technology equipment while students are engaged in the warm up.
	The teacher does not have a lesson plan or leaves or sends student(s) out of the classroom to get materials and supplies for the lesson, e.g., to make copies, or get textbooks, calculators, etc.
	

	2.    FOCUSING:  The teacher used the warm up activity to provide an immediate focus for students’ attention and an apt anticipatory set for the lesson.
	The teacher assigns a warm up activity that is aligned to the SAT, GGT, or EOCT, ensures that students begin working immediately upon entering the room, and uses it as a springboard to the lesson.
	The teacher assigns a warm up activity that is aligned to the SAT, GGT, or EOCT and ensures that students begin working immediately upon entering the classroom.  
	The teacher assigns an activity that is inappropriate for a warm up, or does not ensure that students begin working immediately upon entering the classroom.
	No warm up activity is assigned for students to do upon entering the classroom.
	

	3.    STANDARDS-BASED INSTRUCTION: The lesson objective and/or Essential Question were aligned to the grade level standard 
	The lesson objective is s.m.a.r.t and includes relevant language from the standard.  The Essential Questions is open-ended, inquiry-based, and encompasses the learning for the entire lesson.
	The lesson objective is s.m.a.r.t and includes relevant language from the standard.  The Essential Questions is open-ended and inquiry-based.
	The lesson objective and/or Essential Question are inaccurately phrased or not clearly visible.
	There was no evidence of a  lesson objective and/or 

Essential Question.


	

	4.    STANDARDS-BASED INSTRUCTION: The teacher effectively communicated the lesson objective and/or Essential Question to all students 
	The teacher engaged the students in formulating the lesson objectives and/or Essential Question as a means to establish the learning goals and promote inquiry.         
	The teacher facilitated a class discussion about the lesson objective and/ or Essential Question as a means to set the learning goals and promote inquiry.
	The teacher (or a student) read the lesson objective and/or essential question to the class, or the teacher told the students to copy the lesson objective and/or essential question from the board.
	There was no reference made to the lesson objective and/or Essential Question during this lesson.
	

	5. ACTIVATING SCHEMA: Teacher reviewed students’ understanding of  a previous lesson to make connections to current instruction 
	During the Interactive Mini-Lesson, students were engaged in activities such as Think-Pair-Share, in which they discussed what they learned in a previous lesson and generate questions for further discussion.
	During the Interactive Mini-Lesson, the teacher asked questions to elicit students’ responses related to concepts previously learned.
	During the teacher’s lecture he/she reminded students about what was learned in the previous lesson.
	The teacher made no reference to a previous lesson or concept.
	

	6. CONTENT KNOWLEDGE: Teacher demonstrated knowledge of the subject matter and communicated it to all students
	The teacher engages the students in multiple research-based activities to ensure that they learn the new content deeply.
	The teacher engages students in a research-based activity to ensure that they understand the new content.
	The teacher introduces the new concept or content to the students ineffectively.  Some students express confusion about what they are supposed to be learning.
	The teacher does not introduce or explain the concept/content, or most students express confusion about what they are supposed to be learning.
	


STEMS LESSON OBSERVATION RUBRIC
	Best Practice
	Code 4 

Exemplary  
	Code 3

Proficient  
	Code 2 

Emerging
	     Code 1

Not Evident 
	Comments

	7. RELEVANCE: Connections were presented within and across content areas by the teacher and students
	Students produce work that clearly shows the connection between the big ideas in this lesson/unit and concepts in other units and subject areas.
	Students are able to articulate how the big ideas in this lesson/unit are related to concepts in other units and in other subject areas.
	The teacher explains how the big ideas in this lesson/unit are related to concepts in other units.
	The teacher makes no reference to the connection between today’s lesson and other units or subject areas.
	

	8. RELEVANCE: Teacher related the new learning to application in real-life situations
	Students produce work that clearly shows how the concept or skill is relevant to real-life situations.
	Students are able to articulate how the concept or skill is relevant to real-life situations. 
	The teacher explains how the concept or skill is relevant to real-life situations.
	The teacher makes no reference to how the concept or skill is relevant to real-life situations.
	

	9.     MODELING: The teacher effectively modeled what students were to know and be able to do and applied what was taught to real-life situations
	The teacher modeled several real-life examples, gave explicit directions, and assessed understanding multiple ways before assigning the task.

	The teacher modeled several real-life examples, gave explicit directions, and checked for understanding before assigning the task.

	The teacher modeled an example and gave directions for what students should do.
	The teacher assigns the task without providing an example or giving directions for students to follow.
	

	10. STANDARDS-BASED INSTRUCTION: The performance activities, skills, concepts, content, materials, and resources were appropriately aligned to the grade level lesson objective and/or Essential Question    
	Students are engaged in multiple hands-on, inquiry-based learning activities that are clearly derived from the lesson objective and/or Essential Question.
	Students are engaged in an inquiry-based learning activity that is clearly derived from the lesson objective and/or Essential Question.
	The performance activity was not appropriately aligned to the lesson objective or Essential Question.
	There was no connection between the performance activity and the lesson objective and/or Essential Question.
	

	11. RIGOR: Skills, concepts, and content were taught at the appropriate levels of complexity. 
	Tasks consistently require students to demonstrate critical thinking and reasoning skills.  

Students make decisions, support their views, and combine information to form a new product
	The task required students to demonstrate ability to make judgments, evaluate, and draw conclusions.
	The task required students to demonstrate comprehension. 
	The task required students to demonstrate memory/recall.
	

	12. POSITIVE LEARNING ENVIRONMENT: A well managed learning environment fostered equity, diversity, fairness, trust, and cooperation among students.
	Students develop the protocol for speaking in class.  They listen intently to each other and show respect for each other’s opinions.

All students are cooperative, attentive, and remain on task throughout the lesson.  
	The teacher ensures that students raise their hands and be called upon before speaking, and calls on volunteers as well as non-volunteers.   Students are cooperative, attentive, and remain on task throughout the lesson.  
	The teacher reminds students to raise their hands before speaking, but students shout out answers anyway.  A few students talk disruptively or are off task for a part of the lesson. 
	Students shout out answers without waiting to be called on by the teacher.  Students are inattentive or talk disruptively throughout the lesson. 
	

	13. DIFFERENTIATION: Assignments were differentiated to meet the varying needs and strengths of the students 
	Students were given a variety of assignments based on their individual academic needs as well as strengths, special interests, and learning styles.
	Students were given assignments based on their individual academic needs as well as strengths.
	Students were randomly assigned different tasks.
	All students were given the same assignments throughout the entire lesson.
	


STEMS LESSON OBSERVATION RUBRIC

	Best Practice
	Code 4 

Exemplary  
	Code 3

Proficient  
	Code 2 

Emerging
	     Code 1

Not Evident 
	Comments

	14. DIFFERENTIATION: Lesson was characterized by a variety of student grouping strategies   
	Students worked in three small group activities, one based on need/strength, one based on learning style, and one based on special interest.
	Students worked in two small group activities, one based on need/strength and one based on learning style.
	Students worked in one small group activity.
	Whole group was the only group formation.
	

	15. DIFFERENTIATION: The variety of learning activities/teaching strategies reflected the teacher’s understanding of, students’ needs, strengths, special interests, learning styles, and required learning time. 


	The learning activities or teaching strategies utilized indicated that the teacher had a deep understanding of students’ needs, strengths, special interests, learning styles, and required learning time.
	The learning activities or teaching strategies utilized indicated that the teacher had a good understanding of students’ needs, strengths, special interests, learning styles, and required learning time.
	The learning activity or teaching strategy utilized indicated that the teacher had some understanding of students’ needs, strengths, special interests, learning styles, and required learning time.
	The learning activity or teaching strategy utilized indicated that the teacher had limited understanding of students’ needs, strengths, special interests, learning styles, or learning time.
	

	16. ASSESSMENT: Teacher assessed (formally and informally) students’ level of understanding during the lesson 
	The teacher utilized multiple forms of assessment strategies to assess learning throughout the lesson.
	The teacher used questions, conferences, and the exit tickets to assess learning throughout the lesson.
	The teacher asked questions to assess learning throughout the lesson.
	There was no evidence of ongoing assessment.
	

	17. QUESTIONING TECHNIQUE: Questions went beyond simple recall and  required student to think, synthesize,  evaluate, and conclude 
	Questions were consistently well phrased and went beyond the analysis level, requiring students to evaluate, make judgments, and synthesize.
	Most questions were well phrased and went beyond the application level requiring students to analyze, conclude, and evaluate. 
	Most questions went to the comprehension level, requiring students to explain.
	Most questions were at the memory/recall level or were poorly phrased, e.g., “________is what?”
	

	18. COOPERATIVE GROUP WORK: Students were provided with opportunities to be group leaders, facilitators, decision leaders, peer tutors, and peer leaders 
	Each group was assigned a task to complete for which every student had a specific role/responsibility. The group and each individual member were rewarded for their efforts. 
	Each group was assigned a task to complete for which every member had a specific role/responsibility, and for which the group was rewarded for its efforts.
	Each group was assigned a task to complete.
	Cooperative group work was not utilized in this lesson.
	

	19. COMMUNICATION: Students were required to explain their  responses/answers 
	During the Whole-Class Share, there is a well-established protocol for groups to present their work to their peers for relevant feedback.  
	During the Whole-Class Share, groups present their work to their peers for relevant feedback.  
	During the Whole-Class Share, groups present their work to the class or individual students explain their work to the class.  
	Students are not required to explain their work or responses.
	

	20. COMMUNICATION: Classroom and group discussions occurred at appropriate times  during the lesson 
	Students developed the protocol for classroom discussions which allowed them to listen intently to each other, reflect, and respond to each other thoughtfully.
	The teacher provided the protocol for classroom discussions which allowed them to listen intently to each other, reflect, and respond to each other thoughtfully.
	During the classroom discussion, students talked out of turn and did not respond to each other’s comments.
	There was no classroom discussion during the lesson.
	


STEMS LESSON OBSERVATION RUBRIC

	Best Practice
	Code 4 

Exemplary  
	Code 3

Proficient  
	Code 2 

Emerging
	     Code 1

Not Evident 
	Comments

	21. INTERVENTION: Re-teaching activities were provided for students who need additional instruction  (didn’t get it the first time)
	While the rest of the class worked independently, the teacher placed students who didn’t get it the first time in small groups and re-taught the concept.
	While the rest of the class worked independently, the teacher placed students who didn’t get it the first time in a group and provided additional instruction.
	The teacher consulted with some students to give individual assistance.
	The teacher assisted those students who raised their hands.
	

	22. DIFFERENTIATION: Independent activities, research assignments, station/center/computer tasks, were available (and aligned to the lesson objective) for students if they completed assignments before other students
	Enrichment/extension activities were planned (and aligned to the lesson objective) for students if they completed assignments early.
	Independent activities, research assignments, computer tasks, stations/centers were available (and aligned to the lesson objective) for students if they completed assignments before other students
	Students who completed their assignments early were allowed to begin their homework or complete assignments for other classes.
	Students who completed their assignments early waited quietly, laid their heads on the desks, talked amongst themselves, or were allowed to leave the classroom.
	

	23. RESOURCES: Students used a variety of resources, materials (print and non-print), and manipulatives.
	Students used a variety of resources, including primary sources, manipulatives, computers, and other relevant electronic devices. 
	Students used a variety of resources, including the textbook, manipulatives, and other relevant electronic devices.
	The textbook or handout was the only resource available to students
	There were no resources available to students
	

	24. TECHNOLOGY: Technology was used to engage students in lesson-related activities 
	Students used a variety of technology, including computers, graphing calculators, tools, and other relevant electronic devices in lesson related activities.
	Students used technology, including computers, graphing calculators, and other relevant electronic devices in lesson related activities.
	The teacher used the promethean board or overhead projector to beam graphics/videos.
	Although computers are in the classroom, they were not used.
	

	25. FEEDBACK: Students were informed as to how well they  followed directions, completed tasks, and were likely to achieve the lesson objective
	Students were able to assess and justify how well they did regarding completing tasks and how they were likely to achieve the lesson objective.
	The teacher gave specific feedback to each student regarding how he/she was likely to achieve the lesson objective.
	The teacher complemented those students who were doing their work well.
	The teacher provided no feedback on students’ performance.
	

	26. CLOSING: A review of the lesson objective, feedback regarding students’ understanding of what was taught, and a preview of the next lesson is provided through lesson closure
	After completing the Mastery of Objective assessment, students gave written responses to the essential question and 
	After completing the Mastery of Objective assessment, the teacher posed the essential question and called on students to respond. 
	The teacher gave a brief recap of the lesson by stating the salient points.
	The teacher dismissed the class without a summary of the lesson or, class was dismissed by students getting up and leaving the room.
	


STANDARDS-BASED CLASSROOM ASSESSMENT

	
	Emerging
	Operational
	Fully Operational

	Standards and Objectives


	
	
	

	1. The standard is posted in a full sentence.
	
	
	

	2. The objective is SMART (specific, measurable, relevant, and time-bound).
	
	
	

	3. The objective is aligned with the standard.
	
	
	

	4. The essential question is inquiry-based and open-ended.
	
	
	

	5. The essential question is aligned with the standard.
	
	
	

	6. The lesson agenda clarifies how the lesson will unfold.
	
	
	

	
	
	
	

	Bulletin Board Displays of Students’ Work
	
	
	

	7. There is evidence of an explicit task that promotes standards-meeting work.


	
	
	

	8. The standard is posted. 


	
	
	

	9. The rubric that assesses the work is posted.


	
	
	

	10. Teacher commentary relates the work to the standard.
	
	
	

	11. Students’ work is for the current month 


	
	
	

	12. There is work displayed for the majority of the class.
	
	
	

	13. The grade/mark indicates that the work meets or exceeds standards
	
	
	

	14. The word wall is student-friendly, interactive and displays vocabulary associated with the standard.
	
	
	

	Comments:


	Baseline Data Summary Sheet for Standards-based Classrooms
	

	 
	White Board
	Bulletin Board
	Word Wall
	MO Chart
	Average per Teacher
	Comments

	Teacher
	1
	1
	1
	1
	1
	 

	Teacher
	3
	1
	1
	1
	1.5
	 

	Teacher
	2
	3
	1
	1
	1.75
	 

	Teacher
	2
	1
	2
	1
	1.5
	 

	Teacher
	3
	1
	1
	1
	1.5
	 

	Teacher
	3
	2
	1
	2
	2
	 

	Teacher
	3
	2
	3
	3
	2.75
	 

	Teacher
	2
	1
	1
	1
	1.25
	 

	Teacher
	3
	1
	2
	1
	1.75
	 

	Teacher
	1
	1
	2
	1
	1.25
	 

	Teacher
	2
	1
	1
	1
	1.25
	 

	Teacher
	2
	1
	1
	1
	1.25
	 

	Teacher
	4
	1
	2
	3
	2.5
	 

	Teacher
	3
	1
	2
	1
	1.75
	 

	Teacher
	4
	4
	4
	4
	4
	 

	Average Score
	2.53
	1.47
	1.67
	1.53
	 1.80


	 

	
	Exemplary
	Proficient
	Emerging
	Not Evident

	
	4
	3
	2
	1


Data Collection and Dissemination Process:

In-house assessments are monitored by the principal for quality.  Assessments are converted into data charts/graphs and disseminated to the staff for analysis and strategizing.  Students are provided results and given opportunities for remediation or enrichment. The counselor holds individual sessions for explanation of progress reports/any student assessment.  Parents are also given individual/group opportunities to receive and understand assessment results. 

When state and national assessments are given to our students, the principal must verify the results when they are reported.  The Superintendent then verifies that the results are statistically sound.  Results are then disaggregated and posted in a chart/graph for staff, parents, students, community and business partners.  Everyone can access www.gadoe.org for state and national assessment results for STEMS.
3.  NEEDS ASSESSMENT
This Title I school improvement and school-wide plan was developed by the local school council and the school leadership team.  The teams consisted of parents, students, staff, and business partners.  In March 2009, the teams met for a 3-day retreat to review data collected from a comprehensive needs assessment, and develop annual goal and outcomes, as well as action plans.  Facilitated by Outward Bound, the drafts of the vision and mission statements were developed.  The team analyzed data such as student academic achievement, including results of state standardized tests, NCLB Act’s Annual Measurable Objectives, results from Title 1 parent surveys, students and staff surveys, mark distribution by teacher, attendance records, disciplinary records, parent involvement, and partnership action plans.  Based on these data, the team developed 5 goals for school year 2009-2010.  During the ISA Summer Institute in June 2009, the leadership team, along with other members of the staff, refined the vision, mission, and goals.  The revised copies were then sent to all staff members and local school council members for review and input.   Final versions were presented to the staff, students, parents, business, and community partners.  A copy of the plan is given to the LEA to file at the district office. Copies are available in the parent center, main office, and staff room.  A notice stating the location of the plan is posted for the public.  The plan is summarized in a power point and presented to parents at a PTA meeting.  This plan is subject to the school improvement provisions of 1116.
4. NCLB AYP STATUS
Unlike many new small schools that open with only a ninth grade class, the new small schools at Therrell were opened with both ninth and tenth grade classes.  The 10th graders were former students of the original Therrell High School.  As a result, our school opened its doors as Schools in Need of Improvement Year 2 (SINI-2)-the Adequate Yearly Progress (AYP) status of the parent school.  SINI-2 means that the former Therrell High School failed to make adequate yearly progress under the No Child Left Behind Act for 3 consecutive years.  During 2008, its opening year, the STEMS failed to make adequate yearly progress and was designated SINI-3.  Although the school made AYP in 2009, its status will remain NI-3 until it makes AYP for a second consecutive year in 2010.  
2009 AYP Summary Report
	Summary
	AYP under NCLB is more stringent than AYP under previous ESEA laws. AYP 
now requires schools to meet criteria in three areas: Test Participation (for both 
Mathematics and Reading/English Language Arts), Academic Performance (for 
both Mathematics and Reading/English Language Arts), and a Second Indicator.

· This school met the AYP criteria for Test Participation.

· This school met the AYP criteria for Academic Performance.

· This school met the AYP criteria for Second Indicator.


	Needs Improvement Status


	Schools that do not meet AYP in the same subject for two or more consecutive 
years are placed in Needs Improvement status with escalating consequences for 
each successive year. Same subject is defined as two years of not making 
Reading/English Language Arts (participation or academic performance) or two 
years of not making Mathematics (participation or academic performance) or two years of not making Second Indicator.

· School is in Needs Improvement Year Three (NI-3) as of the July 2009 AYP release 
which impacts the 2009-2010 school year

· This school must offer both Public School Choice and Supplemental Education 
Services (Tutoring). 

· This school is in Corrective Action.




5. STUDENT ACHIEVEMENT DATA

Accomplishments 2008-2009
As a new small school, the STEMS did not have targets.  However, the school made several notable achievements. 

1. Made Adequate Yearly Progress (AYP) under the No Child Left Behind (NCLB) Act.
2. Performance on the GHSGT in mathematics of students in the economically disadvantaged subgroup was #1 in APS and exceeded the state's annual measurable objective (AMO).
3. Passing rate on the GHSGT in science, 85%, exceeded APS.
4. Passing rate on the GHSGT in mathematics, 93%, exceeded APS.
5. Average score on GHSGT in mathematics is 523.20, passing is 500; 73.5% earned 516 or higher.

6. STEMS passing rate on End-of-Course Test (EOCT) American Literature, 83%, exceeded APS.
7. Made 7 percentage gain in both 9th Grade Literature and Biology EOCTs.
8. Achieved the 2nd best student attendance daily rate, 97%,  of all high schools in the district for 2008-2009.
9. Reduced the percent of students absent more than 15 days from 17.5 % in 2008 to 2.3% in 2009.
10. Produced the only Governor’s Honors recipient for Technology in the district.

APS High Schools Meeting AYP in 2009

	School
	2009 AYP Status

	1. Carver Early College
	Met 

	2. Grady
	Met 

	3. Mays
	Met 

	4. South Atlanta HMS
	Met 

	5. The School for Arts at Carver
	Met 

	6. Therrell STEMS
	Met 

	7. Crim
	Did Not Meet

	8. Douglas
	Did Not Meet

	9. Maynard Jackson
	Did Not Meet

	10. North Atlanta
	Did Not Meet

	11. School of  HSR at Carver
	Did Not Meet

	12. School of Technology at Carver
	Did Not Meet

	13. South Atlanta CAD
	Did Not Meet

	14. South Atlanta LSJ
	Did Not Meet

	15. Therrell HSR
	Did Not Meet

	16. Therrell LGPP
	Did Not Meet

	17. Washington
	Did Not Meet
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Percent of APS Students Passing All High School Graduation Tests
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Comparison of APS High Schools Passing the GHSGT in ELA
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Comparison of APS Students Exceeding Standards in GHSGT in ELA
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Comparison of APS High Schools Passing the GHSGT in Math
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Comparison of APS Students Exceeding Standards in GHSGT in Math
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Comparison of APS High Schools Passing the GHSGT in Science
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Comparison of APS Students Exceeding Standards in GHSGT in Science
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Comparison of APS High Schools Passing the GHSGT in Social Studies
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Comparison of APS Students Exceeding Standards in GHSGT in Social Studies
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9th Grade Literature EOCT Comparison by Year 2008 to 2009
[image: image14.emf]47

54

0

10

20

30

40

50

60

70

80

90

100

9th Grade Literature

2008

2009


Biology EOCT Comparison by Year 2008 to 2009
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American Literature EOCT Comparison by Year 2008 to 2009
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US History EOCT Comparison by Year 2008 to 2009
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Comparison of Students Exceeding Standards in 9th Grade Literature
2008 to 2009
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Comparison of Students Exceeding Standards in Biology 2008 to 2009
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Comparison of Students Exceeding Standards in American Literature 2008 to 2009
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Comparison of Students Exceeding Standards in US History 2008 to 2009
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Percent of Students Exceeding Standards on all EOCT Courses 2008 to 2009
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Comparison of APS High Schools Passing the Biology EOCT 2009
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Comparison of APS High Schools Passing the 9th Grade Literature EOCT 2009
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Comparison of APS High Schools Passing the American Literature EOCT 2009
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Comparison of APS High Schools Passing the US History EOCT 2009
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Comparison of APS High Schools Exceeding Standards in Biology EOCT 2009
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Comparison of APS High Schools Exceeding Standards in 9th Literature EOCT 2009
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Comparison of APS High Schools Exceeding Standards in American Literature EOCT 2009
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Comparison of APS High Schools Exceeding Standards in US History EOCT 2009
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Second Indicator- Attendance

	Year
	
	All Students
	Asian/Pacific Islander
	Black
	Hispanic
	Am Indian/

Alaskan
	White
	Multi-racial
	SWD


	ELL (LEP)
	Economically Disadvantaged

	2009

	Students in AYP Grade Levels


	307
	
	306
	
	
	
	
	42
	
	218


	
	Students absent over 15 days
	7
	
	7
	
	
	
	
	1
	
	4


	
	Absent over 15 days rate
	2.3%
	
	2.3%
	
	
	
	
	2.4%
	
	1.8%



	
	
	
	
	
	
	
	
	
	
	
	

	2008
	Students in AYP Grade Levels


	252
	
	251
	
	
	
	
	26
	
	127



	
	Students absent over 15 days
	44
	
	44
	
	
	
	
	9
	
	17



	
	Absent over 15 days rate
	17.5%
	
	17.5%
	
	
	
	
	34.6%
	
	13.4%



	Current year <= 15% or progress                                         Y




	Percentage of Students by Range of Days Absent
For All Students and All Subgroups
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6. 2009-2010 ANNUAL GOALS AND TARGETS 
Based on information from the needs assessment, the following goals were established for the 2009-2010 school year: 
1. Improve the quality of scholars’ writing to a level of college-readiness.
2. Provide ongoing professional learning experiences for teachers focused on increased student achievement.
3. Increase parent involvement in the school’s decision-making process.
	
	Actual

2007-2008
	Projected

2008-2009
	Actual 2008-2009
	Projected

2009-2010
	Actual

2009-2010
	Projected

2010-2011

	Writing GHSGT
	N/A
	90
	82
	90
	82
	100



	English GHSGT AMO*
FAY Juniors
	N/A
	87.7
	80.6
	88
	
	91

	English GHSGT Basic
	N/A
	N/A
	62
	66
	
	100

	English GHSGT Advanced
	
	N/A
	15
	20
	
	

	English GHSGT Honors
	
	N/A
	4
	9
	
	

	Math GHSGT (500 and up)
	N/A
	80
	92
	96
	
	100

	Math GHSGT Enhanced*

(516 and above)
	N/A
	74.9
	73.5
	75
	
	82

	Math GHSGT Pass Plus
	
	N/A
	26
	33
	
	40

	Science GHSGT Basic
	N/A
	N/A
	46
	50
	
	49

	Science GHSGT Advanced
	
	N/A
	33
	37
	
	41

	Science GHSGT Honors
	
	N/A
	5.6
	8
	
	10

	Social Studies GHSGT
	N/A
	70
	75
	85
	
	90

	Social Studies GHSGT Pass Plus
	
	N/A
	26
	33
	
	40

	American Literature and Comp. EOCT Meets
	N/A
	75
	80.4
	80
	
	90

	American Literature and Comp. EOCT Exceeds
	
	N/A
	3.6
	10
	
	

	US History EOCT Meets
	N/A
	60
	30.4
	65
	
	80

	US History EOCT Exceeds
	
	N/A
	1.8
	5
	
	

	9th Grade Literature and Comp EOCT Meets 
	43
	60


	45
	65
	
	80

	9th Grade Literature and Comp EOCT Exceeds
	4
	10
	8.5
	15
	
	20

	Accelerated Math 1 EOCT
	N/A
	N/A
	N/A
	60
	
	75



	Accelerated Math 2 EOCT
	N/A
	N/A
	N/A
	60
	
	

	Biology EOCT Meets 
	26
	50
	31.5
	N/A
	
	70



	Biology EOCT Exceeds
	5
	10
	4.3
	N/A
	
	

	SAT (% of Juniors earning 1500+)
	N/A
	5
	2
	10
	
	15

	Attendance* (% of all students 

absent more than 15 days)
	17.5
	15
	2.3
	2
	
	5

	Attendance (% of all students 

absent 10 or more days)
	N/A
	N/A
	31
	10
	
	


*Annual Measurable Objectives

School Action Plan
	Required District and State Goal
	School Goal

	1. Improve scholars’ performance on state and national standardized assessments.

2. Improve graduation rate
	· Improve scholars’ literacy and numeracy skills.

· Improve scholars’ achievement on standardized assessment.

· Improve scholars’ promotion rate.

	

	

	Outcomes (List 3 to 5)
	What changes(s) would you like to effect in the 2009-2010 year that will help you achieve your goals?

	
	

	
	1. 87.7% of all scholars in the 11th grade will achieve Advanced Proficiency or Honors status in the GHSGT in English Language Arts 

	
	2. 74.9% of all scholars in the 11th grade will achieve Proficiency or Advanced status in the GHSGT in Mathematics

	
	3. 60% of all scholars in the 11th grade will meet or exceed standards on the American Literature and US History EOCT. 

	
	4. 5% of all scholars in the 11th grade will achieve at least 1500 on the SAT.

	
	5. 60% of all scholars in the 9th grade will pass the EOCT in 9th Grade Literature, Math 1, and Biology

	
	6. 90% of all scholars will be promoted to the next grade

	ISA Principle(Strategy)


	College Preparatory, Distributed Counseling, Extended School Day/Year, Dedicated Team of Teachers, Continuous Organizational Improvement

	
	

	Activities
	Timeline for Implementation
	Needed Professional Development/ Resources
	Estimated Costs and Funding Sources
	Person(s)

Responsible
	
Monitoring of

Intervention

(Artifacts)
	Indicator/Evidence

of Progress/Impact (Scholar Learning Data)

	Double-dosing of 9th graders in mathematics for students who failed the CRCT 
	August 2009 to May 2010
	· PD on teaching in a 90-minute block

· 1 Additional math teacher
	· $65,000-General Funds
	· Principal
	· Benchmark assessment results

· Mark distribution by teacher
	· Increase in benchmark assessment results

· Increase in passing rates in Accelerated Math 1

	Reading and Writing Across the Curriculum Initiative
	August 2009 to 2010
	· PD in Balanced Literacy Strategies

· Bookshelves, books, book bins, headphones, IPODs

· DEAR materials
	· $18,000-Gates Foundation 

· $5000-Title I
	· Instructional Leadership Team


	· Classroom Libraries
· Literacy component in unit & lesson plans

· Reading logs 

· Bulletin Board display

· Mark Distibution


	· Increase in EOCT scores

· Increase in promotion rate

· Passing rate on GGT Writing exceeds 90%.

· Scores on SAT writing exceeds 500.

	Portfolio Exhibitions 
	April 2010 to May 2010
	· PD on Portfolio, Portfolios, Exhibitions, Books

· Exhibition Committees

· Parent Engagement Outreach

· Portfolio folders
	· $5000-Gates Foundation
	· Instructional Leadership Team

· Parent Liaison
	· Student achievement data

· Exhibition attendance sheets

· Exhibition evaluation forms
	· Increase in promotion

· Increase in EOCT and GGT scores

· Every exhibition committee with consist of at least 2 parents.

	After-school and Saturday Test-taking Seminars (GGT, EOCT)
	August 2009 to April 2010
	USA Test Prep; Agile Mind

Teacher tutors
	$10,000-Title I
	Assistant Principal
	Results on benchmark assessments and simulation tests
	GGT Simulation Benchmarks:

September- At least 50% pass

December- At least 70% pass February- At least 90% pass

	“Pull-Out” GHSGT preparatory sessions (during 11th grade teachers’ common meeting time)
	Mondays and Wednesdays beginning September 2009 to March 2010
	Materials and supplies
	$100-Title I
	Assistant Principal
	Results on benchmark assessments and simulation tests
	GGT Simulation Benchmarks:

September- At least 50% pass

December- At least 70% pass February- At least 90% pass

	GGT Review Sessions in advisory; “Count Down to GGT” Campaign and Pep Rally 
	Daily during advisory and weekly during Town Hall Meetings
	Materials and supplies


	$2000-Gates Foundation
	Advisors
	Results on benchmark assessments and simulation tests
	GGT Simulation Benchmarks:

September- At least 50% pass

December- At least 70% pass February- At least 90% pass

	Administer PSAT to all students in grades 9 to 11.
	October 15, 2009
	Fee for 9th grade class
	$1300-Gates Foundation
	Assistant Principal
	Comparison of 2007 and 2009 PSAT results for 11th graders
	Median PSAT result will increase by 100 points.

	SAT Preparatory Classes for 11th graders
	January 2010 to May 2010
	Princeton Review Consultant; SAT Exam booklets, Materials and Supplies
	$10, 000-Gates Foundation
	Scholarship Coordinator
	Course enrollment and attendance logs; GA Online login data; PSAT scores
	25% of 11th graders earning 1500 or more on SAT 

At least 75% of 11th graders earning 1200 or more on the SAT.

	SAT Word-of-the-Day, Math Problem-of-the-Week in Advisory
	August 2009 to May 2010
	SAT flash cards
	$300-Gates Foundation
	Advisors
	Student writing samples

Benchmark assessment results

SAT results
	25% of 11th graders earning 1500 or more on SAT 

At least 75% of 11th graders earning 1200 or more on the SAT.

	“SAT Vocabulary Word Wall” on hallway bulletin boards
	August 2009 to May 2010
	Materials and supplies
	$100-Gates Foundation
	English Teachers
	Student writing samples

Benchmark assessment results

SAT results
	25% of 11th graders earning 1500 or more on SAT 

At least 75% of 11th graders earning 1200 or more on the SAT.

	SAT Overview Session for 11th graders
	December 2009
	Princeton Review Consultant
	$1000-Gates Foundation
	Scholarship Coordinator
	Benchmark assessment results

Student performance in math and English 

SAT results
	25% of 11th graders earning 1500 or more on SAT 

At least 75% of 11th graders earning 1200 or more on the SAT.

	Mandatory tutorial for scholars who achieve below 80% on end-of-class formative assessment (Exit Ticket)
	August 2009 to May 2010
	Teacher stipends, workbooks, materials, supplies
	$5000-Gates Foundation
	Teachers
	Benchmark assessment results

Student performance in math and English 

Mark distribution by teacher, subject; p 

rogress reports
	Percent of scholars passing core courses



	Academic teams/club organizations, ex., National Honor Society, Debate Team, Math Team, Science Team, Robotics Team,

Advisory competitions


	August 2009 to May 2010
	Team shirts, Robotics equipment, Registration Fees, Buses, Hotels, Trophies
	$8000-Gates Foundation
	Teachers
	Benchmark assessment results

Student performance in math and English 

Mark distribution by teacher, subject; progress reports
	Percent of scholars passing core courses



	Town Hall Academic Game Shows
	Monthly, September 2009 to April 2009
	Portable Promethean Board and 300 ActiVotes
	$16,000
	Principal
	Benchmark assessment results

Student performance in math and English 

Mark distribution by teacher, subject; progress reports
	Percent of scholars passing core courses



	Offer After-School Credit Acquisition Program (ACAP) 
	August 2009 to May 2010-Monday and Wednesday

3:20 pm-5:20 pm
	Teacher Tutors, Attendance aide
	$12,000-Title I
	Assistant Principal
	Student transcripts

Promotion rate
	Increase in the percent of students being promoted to the next grade


School Action Plan
	Required District and State Goal
	School Goal

	Scholars will be prepared to succeed in college
	Create a college-focused school culture.

	

	

	Outcomes

(List 3-5)
	What changes(s) would you like to effect in the 2009-2010 year that will help you achieve your goals?

	
	

	
	1. Every scholar in each grade level will visit a STEM college or university.

	
	2. Every junior will demonstrate knowledge of the college planning process.

	ISA Principle

(Strategy)
	College Preparatory Instruction

	
	

	Activities
	Timeline for Implementation
	Needed Professional Development/ Resources
	Estimated Costs and Funding Sources
	Person(s)

Responsible
	
Monitoring of

Intervention

(Artifacts)
	Indicator/Evidence

of Progress/Impact (Scholar Learning Data)

	College Visits
	September 2009 to April 2010
	Buses, lodging, food, chaperones, materials and supplies   
	$15,000-Gates Foundation
	Guidance Counselor, HS Graduation Coach

Grade Team Leaders

Scholarship Coordinator
	Trip Request Forms

Students’ 

College planning workbook entries

Enrollment in AP courses
	Increase in enrollment in AP courses

Increase in promotion rate of juniors

Increase in assessment results

	College Planning Session in Advisory
	September 2009 to April 2010
	Junior-Senior College Planning Workbooks
	$1000
	Advisors
	College planning workbook entries

Enrollment in AP courses
	Increase in enrollment in AP courses

Increase in promotion rate of juniors

Increase in assessment results

	Mentoring by Georgia Tech scholars for 11th graders via CEISMC
	September 2009 to May 2010
	Journals, materials and supplies
	$200
	Scholarship Coordinator

Guidance Counselor
	College planning workbook entries

Mentoring logs

Enrollment in AP courses
	Increase in enrollment in AP courses

Increase in promotion rate of juniors

Increase in assessment results

	 SAT tutorial sessions 
	September 2009 to May 2010
	Georgia Tech mentors and tutors (CEISMC)
	CEISMC
	Scholarship Coordinator
	Benchmark assessment results

Student performance in math and English 

SAT results
	25% of 11th graders earning 1500 or more on SAT 

At least 75% of 11th graders earning 1200 or more on the SAT.

	“Got College?” College Fair
	April 2010
	“Got College” polo-shirts
	$3000
	Scholarship Coordinator

Guidance Counselor
	College planning workbook entries

Enrollment in AP courses
	Increase in enrollment in AP courses

Increase in promotion rate of juniors

Increase in assessment results

	Offer Advanced Placement Physics, Statistics, and Calculus to students in grades 11 and 12.
	August 2009 to May 2010
	AP Summer Institute
	$1500 AP Grant
	Principal, AP Teacher
	AP test results
Course passing rate
	Increase in course passing rate
Increase in the number of students earning at least 3 on AP test


School Action Plan
	Required District and State Goal
	School Goal

	Reduce the percent of scholars absent 10 or more days per year.  
	Improve scholars’ engagement with the school.

	

	

	Outcomes (List 3 to 5)
	What changes(s) would you like to effect in the 2009-2010 year that will help you achieve your goals?

	
	

	
	1. 95% of STEMS scholars will have fewer than 10 absences for the entire school year.

	
	2. 50% of STEMS scholars will participate in an extra-curricula activity.

	
	

	ISA Principle (Strategy)
	Distributed Counseling, Parent Involvement, Extended School Day/Year, Continuous Organizational Improvement

	
	

	Activities
	Timeline for Implementation
	Needed Professional Development/ Resources
	Estimated Costs and Funding Sources
	Person(s)

Responsible
	
Monitoring of

Intervention

(Artifacts)
	Indicator/Evidence

of Progress/Impact (Scholar Learning Data)

	Daily 40-minute Advisory Sessions-Monitoring daily attendance
	August 2009 to May 2009
	Teacher as Advisor PD

Advisory materials
	$4000-Gates Foundation
	· Advisors
	· Advisory home contact logs

· Phone Messenger reports
	· Increase in the number of scholars with perfect attendance

· Increase in the number of scholars absent fewer than twice per month

· Increase in promotion rate

	Implement an Attendance Plan
	August 2009 to May 2010
	Phone Messenger

Mobile Telephone Plan for Advisors
	$18,000-Gates Foundation
	· Attendance Committee
	· Phone Messenger reports

· Mobile phone bills

· Student attendance rate 

· Student passing rate
	· Increase in the number of scholars with perfect attendance

· Increase in the number of scholars absent fewer than twice per month

· Increase in promotion rate

	Attendance Incentives, Awards, and Celebrations, NBA (Never Been Absent) All Stars Campaign


	August 11, 2009 to 

May 31, 2010
Weekly during Advisory and Town Hall Meetings
	Pizza Party, T-shirts, Certificates, Trophies, Gift certificates, etc.
	$5000

Title I

Gates Foundation

Communities in Schools
	· Attendance Improvement Specialist (AIS)

· HS Graduation Coach (HSGC)

· Guidance Counselor (GC)

· Advisors
	· Weekly and monthly attendance Reports

· Scholar Monitoring Sheets

· Advisory attendance logs
	· Increase in the number of scholars with perfect attendance

· Increase in the number of scholars absent fewer than twice per month
· Increase in promotion rate

	Attendance Improvement Support Groups
	Monthly beginning September 2009 
	Speakers, Videos, Snacks, Trips, materials and supplies
	$500

Communities in Schools

Gates
	· HS Graduation Coach
	· Group session attendance logs
	· 100% of scholars in AIS groups will be present everyday in target month.

	Mandatory participation in an extra-curricular activity
	September 2009
	Posters, display booth, sponsors, brochures, 

Prizes, etc.
	$1000

Gates Foundation
	· Advisors

· Parent Liaison

· Guidance Counselor
	· Clubs/Organization attendance logs and activity logs
	· At least 50% of all scholars are enrolled in extra-curricular activities.

	Hire full-time attendance improvement specialist
	August 2009 to May 2010
	Funds for Attendance Aide salary and benefits
	$35,000-Title I
	· Principal
	· Attendance Reports
	· Reduction in student absenteeism

· Increase in parent involvement in student attendance


School Action Plan
	Required District and State Goal
	School Goal

	Reduce the yearly suspension rate 
	Improve scholars’ sense of personal and civic responsibility

	

	

	Outcomes

(List 3-5)
	What changes(s) would you like to effect in the 2009-2010 year that will help you achieve your goals?

	
	

	
	

	
	

	ISA Principle (Strategy)
	Distributed Counseling, Extended Day/Year

	
	

	Activities
	Timeline for Implementation
	Needed Professional Development/ Resources
	Estimated Costs and Funding Sources
	Person(s)

Responsible
	
Monitoring of

Intervention

(Artifacts)
	Indicator/Evidence

of Progress/Impact (Scholar Learning Data)

	Habits of Mind Lessons in Advisory
	September 2010
	· Posters, Awards, certificates

· Advisory lesson development
	$100

Gates Foundation
	Advisors

Guidance Counselor
	Weekly Suspension reports
	10% Reduction in suspensions over 2007

	Scholar Dollar Behavior Modification Program
	August 2009 to May 2010
	· Pizza parties, Posters, Awards, certificates
	$500

Gates Foundation
	Advisors

Guidance Counselor
	Scholar Dollar Points
	10% Reduction in suspensions over 2007

	Implement a Ladder of Referral
	August 2009 to May 2010
	· PD on Establishing and Enforcing Rules and Procedures
	$100

Posters-

Gates Foundation


	Principal

Dean of Discipline
	Number of Referrals

Nature of Referrals
	10% Reduction in suspensions over 2007

	Support Groups for scholars with chronic disciplinary problems
	September 2998 to May 2010

	· Speakers, Videos, Snacks, Trips, Incentives, materials and supplies
	$500

Communities in Schools

Gates Foundation
	HS Graduation Coach
	Group session attendance logs
	10% Reduction in suspensions over 2007

	Community Service Projects
	September 2009 to May 2010
	· Community partners

· Materials and Supplies
	$750 Stipend-Gates Foundation
	Scholarship Coordinator
	Portfolios, transcripts
	10% Reduction in suspensions over 2007


School Action Plan
	Required District and State Goal
	School Goal

	Improve teacher quality.
	Recruit and retain highly qualified staff.

	

	

	Outcomes

(List 3-5)
	What changes(s) would you like to effect in the 2009-2010 year that will help you achieve your goals?

	
	

	
	Train teachers to develop strategies to integrate the STEMS Instructional Framework in every lesson.

	
	Recruit highly qualified candidates for future teaching positions.

	ISA Principle

(Strategy)
	Ongoing Professional Development

	
	

	Activities
	Timeline for Implementation
	Needed Professional Development/ Resources
	Estimated Costs and Funding Sources
	Person(s)

Responsible
	
Monitoring of

Intervention

(Artifacts)
	Indicator/Evidence

of Progress/Impact (Scholar Learning Data)

	Professional Learning Series on STEMS Instructional Framework
	August 2009 to December 2009
	PD sessions on:

· Standards-based Instruction

· Literacy Across the Content Areas

· Student Engagement

· Differentiated Instruction

· 21st Century Instruction

Teacher Stipends
	$12,000-Title I
	Instructional Leadership Team
	· Unit/Lesson Plans

· Observation Reports

· Student Work
	· Increase in scores on 15-Best Practices Feedback Form

· Decrease in classroom disruptions

· Increase in passing rates on mark distribution reports

· Increase in passing rates on EOCT

	Professional Development on Writing Across the Curriculum
	October 2009 to May 2010
	· Consultant-Peachtree Writing Project

· Teacher Stipends
	$3000-Gates Foundation
	Instructional Leadership Team
	· Unit/Lesson Plans

· Observation Reports

· Student Work
	· Increase in scores on 15-Best Practices Feedback Form

· Decrease in classroom disruptions

· Increase in passing rates on mark distribution reports

· Increase in passing rates on EOCT

	Professional Learning Series on Inquiry-Based Instruction
	August 2009-December 2009
(10-week Sessions)
	· Teacher
	$12, 000-Gates Foundation
	Instructional Leadership Team
	· Unit/Lesson Plans

· Observation Reports

· Student Work
	· Increase in scores on 26-Best Practices Feedback Form

· Decrease in classroom disruptions

· Increase in passing rates on mark distribution reports

· Increase in passing rates on EOCT

	Teachers “Look” at Scholars’ Work Together
	Weekly during Common Meeting Time
	· Looking at Students’ Work Together PD Session

· Books, Articles, Binders
	$300-Gates Foundation
	Instructional Leadership Team
	· Scholars’ work

· Benchmark assessment results

· Classroom Assessment Reports
	· Increase in scores on 26-Best Practices Feedback Form

· Decrease in classroom disruptions

· Increase in passing rates on mark distribution reports

· Increase in passing rates on EOCT

	ISA Winter and Summer Retreats
	January 2010 and June 2010
	Inquiry-based Instruction
	$20,000-Gates Foundation
	ISA/Principal
	Attendance logs
	· Increase in scores on 26-Best Practices Feedback Form

· Decrease in classroom disruptions

· Increase in passing rates on mark distribution reports

Increase in passing rates on EOCT

	Conduct teacher recruitment fairs to attract highly qualified teachers to the STEMS.
	March 2010 and 

May 2010
	Haberman Star Teacher Selection Interview
	$500-Title I
	Principal, Instructional Leadership Team
	Student achievement data,
Student disciplinary data,

Student attendance data
	· Increase in passing rates on mark distribution reports

· Decrease in classroom disruptions

· Increase in student attendance


School Action Plan
	Required District and State Goal
	School Goal

	Increase parent involvement
	1. Improve parent engagement

	

	

	Outcomes

(List 3-5)
	What changes(s) would you like to effect in the 2009-2010 year that will help you achieve your goals?

	
	

	
	Increase in the number of parents attending PTA meetings

	
	Increase in the number of parent volunteers

	
	Increase in the number of parents participating in school related activities and events

	ISA Principle

(Strategy)
	Parent Involvement

	
	

	Activities
	Timeline for Implementation
	Needed Professional Development/ Resources
	Estimated Costs and Funding Sources
	Person(s)

Responsible
	
Monitoring of

Intervention

(Artifacts)
	Indicator/Evidence

of Progress/Impact (Scholar Learning Data)

	Monthly Report to PTA 
	Monthly
	PowerPoint Presentation

Materials and Supplies
	$100-Title I
	Principal

Guidance Counselor

High School Graduation Coach

Attendance Improvement Specialist
	Student achievement data

Parent participation logs
	Increase in parent attendance to PTA meetings

Increase in student attendance

Increase in students’ academic achievement 

	Parent Orientation on NCLB Act and AYP Requirements


	September 2009
	PowerPoint Presentation

Materials and Supplies
	$100-Title I
	Principal
	Student achievement data

Parent participation logs
	Increase in parent attendance to PTA meetings

Increase in student attendance

Increase in students’ academic achievement

	Grade level team meetings with parents
	August 2009 to 

May 2010
	Stamps, Envelopes, paper, print cartridges
	$100-Title I
	Advisors, Teachers, Guidance Counselor
	Student achievement data

Parent visitation logs
	Increase in course passing rate

	Monthly progress reports and report cards mailing to parents
	August 2009 to 

May 2010
	Stamps, Envelopes, paper, print cartridges
	$5000-Title I
	Parent Liaison, Registrar, Advisors
	Student achievement data

Parent visitation logs
	Increase in course passing rate

	Bi-Annual Parent-Teacher Conferences
	October 2009 and March 2010
	Flyers, stamps, envelopes, paper, print cartridges, snacks
	$200-Title I
	Principal, Teachers, Parent Liaison
	Student achievement data

Parent visitation logs
	Increase in course passing rate

	Parent Informational Session-

Junior Parent Night

· GHSGT, SAT, AP Courses, Summer Institutes/ Internships, Scholarships (HOPE, Gates Millennium, etc.)

· Transcript Review
	September 16, 2009
	PowerPoint Presentation

Materials and Supplies
	$100-Title I
	Guidance Counselor

High School Graduation Coach

Junior Advisors
	Student achievement data

Parent participation logs
	Increase in student achievement on SAT

Increase in student achievement on GGT

Increase in promotion rate

Increase in enrollment in AP Courses

Increase in the amount of scholarship funds

	Parent Informational Session-

Freshman Parent Night

· Promotion Requirements

· Program of Study

· Assessment Data
	October 2009
	PowerPoint Presentation

Materials and Supplies
	$100-Title I
	Guidance Counselor

High School Graduation Coach

9th Grade Advisors
	Student achievement data

Parent participation logs
	Increase in student achievement on EOCT

Increase in promotion rate

	Parent Informational Session-

Sophomore Parent Night 

· Promotion Requirements

· Transcript Review

· Enrollment in Higher Level Courses
	November 2009
	PowerPoint Presentation

Materials and Supplies
	$100-Title I
	Guidance Counselor

High School Graduation Coach

10th Grade Advisors
	Student achievement data

Parent participation logs
	Increase in student achievement on SAT

Increase in promotion rate

Increase in enrollment in higher level courses

	Parent Technology Campaign

· Email sign up

· Internet 101 Classes

· Distribution List

· School Website
	Beginning October 2009-ongoing
	Incentives 

Materials and Supplies
	$500-Gates Foundation
	Advisors

Parent Liaison
	Student achievement data

Parent participation logs
	Increase in parent participation in school related activities

Increase in student attendance

Increase in students’ academic performance

	Advisory PTA Membership Drive 
	Beginning August 2009-ongoing
	Incentives 

Materials and Supplies
	$500-Gates Foundation
	Parent Liaison
	Student achievement data

Parent participation logs

PTA membership
	Increase in PTA memberships

Increase in students’ academic achievement 

Increase in promotion rate

	
[image: image40.wmf]180
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Volunteer Program

· Making phone calls to other parents

· Assist a teacher

· Morning welcome 

· Bus duty

· Computer Lab Assist

· Advisory Parent career day

· Parent Guest speakers- through advisory

· Hall Monitor 

· Field Trip Chaperones

· Event Planners

· Book Club Members


	Beginning August 2009-ongoing
	“Parent Volunteer” shirts

Books

Materials and supplies

Meals for guest speakers
	$3000-Gates Foundation
	Principal

Advisors

Parent Liaison
	Student achievement data

Parent participation logs
	Decrease in disciplinary referrals

Increase in student attendance



	Launch the STEMS Center for Parent Leadership
	January 2010-May 2010
	Leadership Development

How to support my child’s academic achievement


	$3000-Title 1 
	Principal
Parent Liaison
	Student achievement data

Parent participation logs
	Decrease in disciplinary referrals

Increase in student attendance


School Action Plan
	Required District and State Goal
	School Goal

	Increase the number and quality of business partners
	1. Increase the number of STEM business partners

	
	2. Improve the number of partnerships with community-based organizations 

	

	

	Outcomes

(List 3-5)
	What changes(s) would you like to effect in the 2009-2010 year that will help you achieve your goals?

	
	

	
	

	
	

	ISA Principle

(Strategy)
	College Preparatory Curriculum

	
	

	Activities
	Timeline for Implementation
	Needed Professional Development/ Resources
	Estimated Costs and Funding Sources
	Person(s)

Responsible
	
Monitoring of

Intervention

(Artifacts)
	Indicator/Evidence

of Progress/Impact (Scholar Learning Data)

	S.M.A.R.T Academy-Science and Math Tutorial Program
	October 2009 to May 2010
	Teacher Stipend-4 teachers X 4 hours per week X 20 weeks X $30 per hour 
	$10, 000-Gates Foundation
	· STEM Business Partner

· Principal
	Benchmark assessment results
	Increase in student achievement on Math 1 and Biology EOCT and Math and Science GGT

	Science and Technology Day Exposition
	February 2010
	Teacher Stipend-20 hours X $30 per hour
	$600-Gates Foundation
	· STEM Business Partner

· Principal
	Benchmark assessment results
	Increase in student achievement on Math 1 and Biology EOCT and Math and Science GGT

	Mentoring by Georgia Tech scholars for 11th graders via CEISMC
	September 2009 to May 2010
	Journals, materials and supplies
	$200
	Scholarship Coordinator

Guidance Counselor
	Mentoring logs
	Passing rates on GHSGT scores

Increase in number of 11th graders earning 1500 or more on SAT

	STEMS Newsletter (Informational newsletter to report student achievement data, events, school policy, etc
	September 2009
November 2009
February 2010
May 2010
	Paper, print cartridges, camera
	$1000-Title I
	Guidance Counselor
	Partnership action plans
	Increase in 


School Action Plan
	Required District and State Goal
	School Goal

	Ensure continuous organizational growth
	Ensure continuous organizational growth

	

	

	Outcomes (List 3 to 5)
	What changes(s) would you like to effect in the 2009-2010 year that will help you achieve your goals?

	
	

	
	1. Increase the effectiveness of school programs

	
	2. Build a collaborative culture to improve student achievement

	
	3. Use data to drive decisions

	ISA Principle(Strategy)


	Continuous Organizational Improvement

	
	

	Activities
	Timeline for Implementation
	Needed Professional Development/ Resources
	Estimated Costs and Funding Sources
	Person(s)

Responsible
	
Monitoring of

Intervention

(Artifacts)
	Indicator/Evidence

of Progress/Impact (Scholar Learning Data)

	Review and use data from  diagnostic assessments, benchmark assessments, and test simulations to provide targeted interventions to scholars
	Monthly beginning September 2009 to April 2010 during common planning time
	· Data Driven Instruction 

· Materials and supplies

· Teacher Tutors
	$5,000 Title I
	Assistant Principal Instructional Coaches

Teachers
	Results on benchmark assessments and simulation tests
	EOCT Simulation Benchmarks:

October-At least 30% pass

January- At least 50% pass

April- At least 70% pass

	Retreats for leadership team to conduct Continuous Improvement Process (Plan-Do-Check-Act)
	October 2009
December 2009
March 2010
May 2010
	· Data Driven Decision Making

· Continuous Improvement Process
	$30,000-Gates Foundation
	Leadership Team
	· Results on benchmark assessments in GGT and EOCT

· Student Attendance Reports

· Suspension/Incident Reports

· PTA Attendance Logs


	Incremental increase in Mock GGT Assessment Results

Reduction in number of students absent more than once each month

Reduction in the number of suspensions and serious incidents per month over 2007

Increase in parent attendance to school-sponsored events


7. Coordination and integration of vocational and technical education
STEMS receive funding from the Perkins Vocational and Applied Technology Act.  It is recognized that we must prepare students with the skills and knowledge needed in the increasingly sophisticated workplace.  The following coursework and or programs have been incorporated into the educational scheme: 
Project Lead the Way

The school’s theme of Engineering is supported by Project Lead The Way ® (PLTW).  PLTW is a not-for-profit organization that promotes engineering courses for middle grades and high school students. PLTW, Inc. forms partnerships with public schools, higher education institutions and the private sector to increase the quantity and quality of engineers and engineering technologists graduating from the educational system.  Any student who is enrolled in a college-preparatory math course is eligible to enroll in the Project Lead The Way ® engineering program of study. Students who also have an interest in science and mathematics should be encouraged to consider the program as a means of career exploration. Those who find the engineering program of interest can complete a five-course sequence at the high school to become fully prepared for a two- or a four-year college program in engineering or engineering technology. Others will find out in high school that engineering is not for them and will have time to prepare for another career path.  PLTW, Inc. makes its curriculum materials for middle grades and high schools available to partner schools at no cost and provides professional development for teachers and counselors. In return, schools must provide equipment meeting PLTW, Inc. specifications, implement a five-course sequence within four years or the middle grades program within three years, and send staff for professional development training.

Pathway to Engineering™


The High School Program is a four year sequence of courses which, when combined with traditional mathematics and science courses in high school, introduces students to the scope, rigor and discipline of engineering prior to entering college. However, those not intending to pursue further formal education will benefit greatly from the knowledge and logical thought processes that result from taking some or all of the courses provided in the curriculum.

PLTW Engineering Courses

Foundation Courses: 

· Introduction to Engineering Design - A course that teaches problem-solving skills using a design development process. Models of product solutions are created, analyzed and communicated using solid modeling computer design software. In NYS, Circuit test the course is called Design and Drawing for Production and follows the syllabus developed by the State Education Department. 

· Principles of Engineering - A course that helps students understand the field of engineering/engineering technology. Exploring various technology systems and manufacturing processes help students learn how engineers and technicians use math, science and technology in an engineering problem solving process to benefit people. The course also includes concerns about social and political consequences of technological change. 

· Digital Electronics - A course in applied logic that encompasses the application of electronic circuits and devices. Computer simulation software is used to design and test digital circuitry prior to the actual construction of circuits and devices. 
Specialization Courses: 

· Civil Engineering and Architecture - This course provides an overview of the fields of Civil Engineering and Architecture, while emphasizing the interrelationship and dependence of both fields on each other. Students use state of the art software to solve real world problems and communicate solutions to hands-on projects and activities. This course covers topics such as:

· Computer Integrated Manufacturing - A course that applies principles of robotics and automation.  The course builds on computer solid modeling skills developed in Introduction to Engineering Design, and Design and Drawing for Production. Students use CNC equipment to produce actual models of their three-dimensional designs. Fundamental concepts of robotics used in automated manufacturing, and design analysis are included. 

Capstone Course:

· Engineering Design and Development - An engineering research course in which students work in teams to research, design and construct a solution to an open-ended engineering problem. Students apply principles developed in the four preceding courses and are guided by a community mentor. They must present progress reports, submit a final written report and defend their solutions to a panel of outside reviewers at the end of the school year.

Federal and State Programs:
· Supplementary Education Services are offered because we are an Needs Improvement School.  Students are provided tutorial services by approved providers

· Free and Reduced lunch is provided to students whose family qualifies.  
· After School nutrition is provided for students in extended day/Saturday schools

· Students, parents, staff and the community are participating in the school district initiative in conjunction with the Atlanta PD on Youth and Gang Violence Prevention

8. Evaluation of 2008-2009 School Improvement Plan  

Last school year was the second year for the school.  Therefore some the goals were based on student achievement data from the “parent school”, the former DM. Therrell High School.  The plan was successful in increasing student achievement in most areas.  In addition, the school made AYP.
Pyramid of Interventions

Pre-Enrollment Initiatives

When students enter the 9th grade, they are placed in math and English courses based on their CRCT scores and course grades.  Those that are low performing will be placed in the Foundations Program which includes daily 90-minute blocks to ramp up their reading, writing, and mathematical problem-solving skills.
Counselor’s Watch

Reaching out to the middle school to ensure early identification and intervention

Which students will need our help the most?

In February, middle school counselors identify students experiencing poor academic progress, personal or family problems, poor attendance, peer relationship issues, low self-esteem, or chronic underachievement by completing the Early Intervention Program Referral Sheet.  The high school counselor visits the middle school sand meets with the middle school counselors to review Counselor’s Watch Referral Sheets.  They clarify and elaborate upon the concerns the middle school staff may have regarding a student.  They identify the interventions and support the students will require in entering high school.

Early Registration/Orientation

In May, the middle school students and their parents are invited to the high school for orientation and to register for their 9th grade classes.  The high school uses this opportunity to foster an expectation of achievement and participation.

Summer Bridge to Success Program

1. Survival Skills for High School

Pre-advisory class where students learn study skills, note-taking, annotating reading, using a planner and binder to organize time and materials, set goals.  

2. Reading/Writing

Students learn to read for comprehension as well as how to communicate effectively. They write using Microsoft Word to help them learn the basics of the application.

3. Math, Science, Technology (MST) Bridge

Students learn problem-solving skills, and how to use Excel to organize, display, and analyze data.  

Standards-based Instruction
Instruction begins with clear goals in all content areas for what students need to achieve and a well-articulated curriculum that is aligned with those goals.  Every lesson is driven by a standard with the learning objectives and performance activities appropriately aligned to that standard.  An open-ended, high-level essential question encapsulates the content, process, or skill that students are expected to learn during the lesson. Teachers continually assess students’ progress toward learning goals, check understanding, adjust instruction, and intervene as needed, with clear expectations and results communicated to students and parents.  At the end of every lesson students are assessed to determine whether they have met the daily learning objectives.  Teachers use this formative assessment data to differentiate instruction by using multiple and flexible grouping strategies to provide additional scaffolding in those areas indicated.  Five-week benchmark assessments are administered to assess achievement of the standards.  Deficiency notices are sent to parents to warn them that their children are in danger of failing and to provide them with information about additional academic intervention services.  

Academic Watch 
Students who continue to perform below standards or fail to achieve the learning objectives are placed on Academic Watch.  In addition to receiving differentiated instruction to meet their needs, scholars on Academic Watch receive targeted assistance that includes instruction in small “pull-out” groups and mandatory Teacher Tutor Services.   Students receive teacher tutor services during Extended Learning Periods that are held after school and focus on those standards/domains or objectives where students are deficient. Students are then reassessed to determine if they have mastered the standard/domain or objectives.  Parents are provided with weekly reports of students’ progress.  

Academic Recovery
Students who continue to perform below standards despite teacher tutor services, will be placed in small groups of no more than 6 students, pulled out of an elective class, and, placed in Impact Teacher Groups where they are provided with more intensive assistance in reading, writing, and math.  Students continue to receive teacher tutor services during extended learning periods that are held after school and focus on those standards/domains or objectives where students are deficient. Students are then reassessed to determine if they have mastered the standard/domain or objectives.  Parents are provided with weekly reports of students’ progress.  
Students who continue to perform below expectations despite academic intervention services will be placed on 
Academic Probation  
Students’ schedules are reduced to the 4 core classes only.  For the remaining 3 periods, they are assigned to the learning center.  Here they get intensive instruction via online curriculum that is individualized.  Students get immediate feedback on their progress which is tracked using an Excel file. Parents are provided with weekly reports of students’ progress.  


	High School College and Career Plan

Graduation Rules for 9th grade enrolling 2009-2010
	Subject/Thematic Course
	Grade 9
	Grade  10
	Grade 11
	Grade 12
	Total Credits

	
	
	First Semester
	Second Semester
	First Semester
	Second Semester
	First Semester
	Second Semester
	First Semester
	Second Semester
	

	
	English Language Arts


	9th Grade Literature & Composition
	9th Grade Literature & Composition
	World Literature & Composition
	World Literature & Composition
	American Lit & Comp or

 AP  English Lang/Comp
	American Lit & Comp or

 AP  English Lang/Comp
	Multicultural  Lit & Comp or
AP English Lit/Comp
	Multicultural  Lit & Comp or
AP English Lit/Comp
	4



	
	Mathematics


	Accelerated Math I
	Accelerated Math I
	Accelerated Math 2
	Accelerated Math 2
	Accelerated Math 3
	Accelerated Math 3
	AP Statistics or

AP Calculus
	AP Statistics or

AP Calculus
	4

	
	Science


	Physics
	Physics
	Chemistry 1
	Chemistry 1
	Biology
	Biology
	AP Physics C
	AP Physics C
	4

	
	Social Studies
	American Government/

Civics 
	World Geography
	World History or AP World History
	World History or AP World History
	US History or AP US History
	US History or AP US History
	Economics
	
	3.5

	
	Modern Language/Latin
	Spanish I
	Spanish I
	Spanish 1 or Spanish 2


	Spanish 1 or Spanish 2


	Spanish 2 or

Spanish 3


	Spanish 2 or

Spanish 3


	Spanish 3

 AP Spanish


	Spanish 3

 AP Spanish


	3

	
	Physical Education and Health
	Personal Fitness
	Recreational  Games
	
	
	
	
	
	Health
	1.5

	
	Thematic Pathway
	Engineering Design
	Introduction to Engineering 

Design 
	Introduction to Engineering 

Design
	Principles of Engineering 
	Principles of Engineering


	Digital Electronics


	Digital Electronics


	Robotics & Automated Systems 

(Double Period)
	Research Design and Project Management
	3-5

	
	
	
	
	
	
	
	
	
	
	Engineering Internship
	

	
	
	Energy System
	Foundations of Engineering and Technology
	Foundations of Engineering and Technology
	Energy and Power Technology
	Energy and Power Technology
	Appropriate and Alternative Energy Technologies 
	Appropriate and Alternative Energy Technologies 
	Energy Systems Internship
	Energy Systems Internship
	

	
	Core or Core Electives

Fine Arts, JROTC,  PE/Health, or

Thematic Electives
	JROTC I  or
	JROTC I  or
	JROTC 2  or
	JROTC 2  or
	JROTC 3 or
	JROTC 3 or
	JROTC 4 or  
	JROTC 4 or  
	3-4

	
	
	Music or
	Music or
	Music or
	Music or
	Music or
	Music or
	Music or
	Music or
	

	
	
	Art
	Art
	Art
	Art
	Art
	Art
	Art
	Art
	

	
	Career Enhancement Options
	X Career Awareness

X Career Exploration

X Instructional Related

X Work-based Learning

· Employability Skill Dev.

· Cooperative Education

· Internship 

· Youth Apprenticeship


	X Career Awareness

X Career Exploration

X Instructional Related

X Work-based Learning

· Employability Skill Dev.

· Cooperative Education

· Internship

· Youth Apprenticeship
	X Career Awareness

X Career Exploration

X Instructional Related

X Work-based Learning

· Employability Skill Dev.

· Cooperative Education

· Internship

· Youth Apprenticeship
	X Career Awareness

X Career Exploration

X Instructional Related

X Work-based Learning

· Employability Skill Dev.

· Cooperative Education

· Internship

· Youth Apprenticeship


	


Bell Schedule
· 4X7 Schedule

· Daily 40-minute advisory
· 5-minute passing

	Time
	Block
	A


	B



	8:15-8:55
	
	Advisory
	Advisory



	9:00-10:00
	1
	1
	2



	10:05-11:35
	2
	3
	4



	11:35-12:05
	
	A Lunch


	A Lunch



	12:10-1:40
	3
	5
	6



	1:45-3:15
	4
	7


	8




	Time
	Monday and Wednesday

	3:30-5:30
	· STEMS Extended Learning Period



Title I Parent Survey

5= Strongly Agree    4=Agree      2=Disagree    1=Strongly Disagree

	#
	
	Circle One

	1
	The school provides a safe environment for teaching and learning.
	5    4        2    1

	2
	The school is clean, well maintained and appealing.
	5    4        2    1

	3
	The principal of this school is a good leader.
	5    4        2    1

	4
	My child has sufficient access to technology in the classroom/school.
	5    4        2    1

	5
	The school has a good relationship with the community.
	5    4        2    1

	6
	The school provides many opportunities for extra-curricular activities.
	5    4        2    1

	7
	Faculty and staff at the school treat my child and me with respect and dignity
	5    4        2    1

	8
	Bus transportation is effective and efficient.
	5    4        2    1

	9
	I am provided adequate access to teachers for conferences.
	5    4        2    1

	10
	Teachers make an effort to schedule conferences at a time convenient to all.
	5    4        2    1

	11
	Volunteers are welcome at the school.
	5    4        2    1

	12
	My child and I have a clear understanding about the curriculum being taught.
	5    4        2    1

	13
	My child and I receive adequate communication about academic progress.
	5    4        2    1

	14
	Students overall treat teachers and staff with respect.
	5    4        2    1

	15
	Staff members and office personnel greet parents (in person and on the phone) in a friendly and courteous manner.
	5    4        2    1

	16
	There is a parent resource center with materials, magazines, etc. for parents to improve their skills in working with their child.
	5    4        2    1

	17
	There are workshops, training sessions, or opportunities for parents to learn more about helping their child achieve in school.
	5    4        2    1

	18
	There is a PTA or other organization that meets once a month.
	5    4        2    1

	19
	The school nurse is a valuable staff member at my child’s school.
	5    4        2    1

	20
	My child is offered a balanced meal each day.
	5    4        2    1

	21
	The school has an effective counselor who is actively involved in helping students.
	5    4        2    1

	22
	I have a computer that is used in my home by my child.
	5    4        2    1

	23
	I have Internet access and email.
	5    4        2    1

	24
	The media center is accessible to students, parents, and the community.
	5    4        2    1

	25
	I would give my child’s school an overall good rating.
	5    4        2    1

	26
	System wide meetings are scheduled at different times to give all parents the opportunity to attend.
	5    4        2    1

	27
	Parents are invited to attend annual meetings that give them the opportunity to maintain communication among schools, LEA’s and communities.
	5    4        2    1

	28
	The district Title I meetings provide me with useful information
	5    4        2    1

	29
	The Parent/Community Involvement Liaisons for each SRT are available upon request.
	5    4        2    1

	30
	The Parent/Community Involvement liaisons provide guidance for local school and system with parent workshops.
	5    4        2    1

	31
	Interpreters are provided, as needed, for system wide meetings.
	5    4        2    1

	32
	Parents are notified of system wide meetings through flyers, telephone calls, and emails.
	5    4        2    1

	33
	Subjects for district meetings are based on evaluations provided by parents from pervious workshops.
	5    4        2    1

	   If your child receives Special Education Services, please complete the following:

	34
	I know and fully understand the special education services that my child receives and why he/she receives those services.
	5    4        2    1

	35
	My Child’s special education teacher is accessible and aware of any concerns that I have
	5    4        2    1

	36
	Student progress on IEP goals is communicated throughout the year.
	5    4        2    1

	Special Education Services Middle School/High School ONLY:

	37
	I understand the plan that has been developed for my child to help him move smoothly to a job or further their education after graduation.
	5    4        2    1

	38
	I am aware of the diploma types and know the type of diploma that my child will receive.
	5    4        2    1



School for Technology Engineering Math & Science
Parental Involvement Policy
2009-2010
School for Technology Engineering, Math & Science have as its primary goal, the provision of the best possible educational opportunities for all of its students.  We believe that this can best be accomplished if there is a shared responsibility between the home and school.  We welcome the involvement of all of our parents in every aspect of the school operation.  

Parents are invited and encouraged to become a part of the planning, review, and improvement of the parental involvement program as well as give input in the development of the total school program for School for Technology Engineering, Math & Science.

We are committed to providing parents with timely information about school programs and allowing time for school staff to respond to parents’ recommendations.  Program information is provided to parents by way of:  Printed Notices, calendar of events, telephone calls, brochures, newsletters, flyers, new releases, etc.

School performance profiles that show the school’s progress toward meeting the State’s challenging performance standards and individual student results and interpretation of results are provided to parents.]

STEMS disseminate assessment data to parents in the following ways:

School-Parent PTSA Meetings 


Small group meetings

Grade-Level meetings




Parent Center

Send results home by student’s


Individual parent-teacher conference

Mail results to homes




PTSA meetings are used to inform parents of the school’s participation in the Title I program and to distribute the written parental involvement policy of the school.  The program and its activities are explained and parents’ input concerning the means by which the school and parents can form a partnership to achieve the program’s objectives is solicited.  

To reinforce the importance of the home-school relationship, agreements have been developed to outline expectations and commitments on everyone’s part. The Atlanta Public School’s Parental Involvement Policy guidelines have been adopted as the basis for the school’s policy. STEMS will monitor these policies and the Home-School compacts. The school will utilize parent-teacher conferences as an opportunity to communicate how the school will help children and how the parents can as well.


SCHOOL FOR TECHNOLOGY, ENGINEERING, MATH, & SCIENCE

(STEMS) @ THERRELL

HOME-SCHOOL COMMITMENT COMPACT

2009-2010
Teacher/ Advisor’s commitment

It is important that students succeed and parents become more involved in the education of their children.  Therefore we shall:

· Provide necessary assistance to the parents so that they can help their children with class and homework.

· Keep parents and students abreast of student progress.

· Always provide high quality instructions

· Provide parents with different ways to communicate with the school

· Provide learning opportunities tailored to the needs of the students

· Encourage parents to become volunteers for the school

· Support all aspects of the school’s program

· Make sure that the learning environment is safe, effective, and conductive to learning

· Take advantage of staff development opportunities.

Advisors Signature: ____________________________   Date____________________

Contact Number:  _____________________________    E-mail___________________

Principal’s Commitment

As Principal and educational leader, I support this compact.  Therefore, I will:

· Provide an environment that encourages positive communication among the teachers, students, parents and the community at large.

· Provide resources to teacher to increase their effectiveness’

· Encourage teachers to assign homework that enhances and re enforces objectives taught in class and required by state mandate

· Schedule parent school information and discussion sessions on a regular basis.

· Provide teachers, students, parents, and the community with the opportunity to communicate with me an open door policy

· Seek and coordinate community resources for quality student support.

· Provide the entire community with the vision, and mission of our entire education program.

Principal’s Signature ______________________
Date _________________________

Contact Number: 404-802-5300


E-mail egaynor@atlanta.k12.ga.us
STUDENT’S NAME: LAST ________________, FIRST ________________HR:____ GR ____

HOME-SCHOOL COMMITMENT COMPACT

2009-2010
SCHOOL FOR TECHNOLOGY ENGINEERING, MATH, & SCIENCE (STEMS) @ THERRELL

Esmie D. Gaynor, Principal

3099 Panther Trail S.W.  Atlanta, Georgia 30311

404 802-5300

Effective schools are a result of families, schools and communities working together for the success of each child.  This compact represents a commitment of the parent, student, and staff to work together to insure that every child is given the opportunity to achieve academic success at our school.

Parents / Guardian Commitment

I want my child to be academically successful.  Therefore, I pledge to encourage him/her by:

· Volunteering to work at the school whenever possible.

· Conferring with my child’s teacher on a regular basis.

· Joining and actively participating in the PTSA

· Encouraging my child to respect authority.

· Setting aside a designated time and place for my child to study, play and relax.

· Ensuring that my child receives proper food and rest.

· Demanding that my child attends school regularly and on time.

· Demanding that my child takes an active part in all academic areas of the school.

Parent/Guardian Signature: _______________________
Date ____________________

Contact Number: _________________________ E-mail__________________________

Student’s  Commitment:

It is important for me to take responsibility for my own success; therefore, I will:

· Attend school regularly and on time.

· Report to class on time, with the proper attitude and materials to be successful

· Work in a constructive manner with my teachers and classmates

· Set a positive example for others to follow by adhering to school policy

· Complete homeroom work assignments on time

· Always respect my self, teachers, staff, classmates and school property

· Read for enjoyment

· Keep my parents informed about all school matters

· Attend regularly and actively participate, with my parents, in the PTSA.

Student’s Signature __________________________________
Date ______________

Contact Number:  _________________________E-mail _________________________

As part of this contract, the right to privacy of parent, teacher, and student will not be violated.

2009-2010 Title I Budget Spending Plan

	SCHOOL
	SCHOOL CODE
	DATE

	Therrell STEMS
	21772
	August 7, 2009

	TITLE I CONTACT PERSON
	TELEPHONE
	FAX

	Esmie Gaynor
	(404) 802-5300
	(404)802-5395

	PRINCIPAL (PLEASE PRINT)
	PRINCIPAL'S SIGNATURE
	TITLE I ALLOCATION

	Esmie Gaynor
	Esmie Gaynor
	 
	 $             133,200.00 

	 *PLEASE LIST THE NAME AND LAWSON EMPLOYEE NO. FOR ALL FULL-TIME TITLE I  PAID STAFF 

	 I.  INSTRUCTION
	No.
	x Avg. Salary =
	Amount

	     1. Comprehensive School Reform Facilitator* Lawson No.
	 
	74,568.04
	0.00

	     2. Regular Teacher* Lawson No.
	 
	57,573.24
	0.00

	     3. Paraprofessional*                                                                                            
	1
	25,182.93
	25,182.93

	     Name:
	Shanda Blakeney
	Lawson#
	116688
	 
	 
	 
	 
	 

	     4. Employee Benefits  
	7,554.88

	     Hourly Employees

	Classification
	No.
	x Avg. Hr. Pay
	x Hrs per Day
	x Days per Year =
	Amount

	     5. Teacher Tutor
	 
	29.24
	 
	 
	0.00

	     6. Para Tutor
	 
	13.23
	 
	 
	0.00

	     7. Attendance Aide
	1
	13.23
	6
	180
	14,288.40

	     8. Employee Benefits
	428.65

	   Purchased Professional and Technical Services for Students-CSR/Others
	Amount

	     1. List Name of CSR Vendor(s):
	 

	 
	 

	 
	 

	 
	 

	     2. List Name of Other Vendor(s):
	 

	 
	 

	 
	 

	 
	 

	     3. Installation and Repair of Equipment
	 

	     4. Materials, Supplies, Student Incentives, Printing (Add 10% S & H) 

	Please indicate purchasing method & amount. Amts < $3000 use P-Card; Amts. >= $3000 use Lawson.

	         Materials, Supplies, Student Incentives, Printing purchased via Purchase Card
	 

	         Materials, Supplies, Student Incentives, Printing purchased via Lawson
	15,671.33

	     5. Postage
	 

	     6. Computer Software (Add 10% S & H)
	 

	     7. Expendable Equipment (Add 10% S & H)
	 

	     8. Expendable Equipment-Computers Under  $5,000 (Add 10% S & H)
	 

	     9. Books Other Than Text/Periodicals (Add 10% S & H)                           

	Please indicate purchasing method & amount. Amts < $3000 use P-Card; Amts. >= $3000 use Lawson.

	         Books Other Than Text/Periodicals purchased via Purchase Card
	 

	         Books Other Than Text/Periodicals purchased via Lawson
	 

	   10. Admissions
	 

	   11. Lease Copier
	13,400.00

	TOTAL INSTRUCTION 
	76,526.19


	Therrell STEMS

	 *PLEASE LIST THE NAME AND LAWSON EMPLOYEE NO. FOR ALL FULL-TIME TITLE I  PAID STAFF 

	II.  PUPIL SUPPORT SERVICES
	No.
	x Avg. Salary =
	Amount

	     1. Middle/High School Counselor* Lawson No.
	 
	73,033.60
	0.00

	
	
	
	

	3. Social Worker* Lawson No.
	 
	83,353.28
	0.00

	
	
	
	

	     3. Attendance Aide (Non-Hourly Employee)*                                                                                                                       
	1
	25,182.93
	25,182.93

	         Name:Jackie Hudson  Lawson No. 116873  
	 
	 
	 
	 
	 

	     4. Employee Benefits
	7,554.88

	TOTAL PUPIL SERVICES
	32,737.81

	III. IMPROVEMENT OF INSTRUCTION                                                                         
	5% xTitle I Allocation =
	 $     6,660.00 
	 
	Amount

	   1. Teacher Stipend @ $25.00 per hour
	6,000.00

	2. Para Stipend @ $10.00 per hour
	 

	3. Non-Georgia Certified Supply Teacher @ $82.00 per day
	 

	4. Georgia Certified Supply Teacher @ $150.00 per day
	 

	   5. Employee Benefits
	0.00

	    Purchased Professional and Technical Services for Staff-CSR/Others
	Amount

	     1. List Name of Vendor(s): 
	 

	  2.Independent Contractors ( Non APS Consultants- $300 per day)
	 

	     3.Materials and Supplies for Staff Development (Add 10% S & H)

	Please indicate purchasing method & amount. Amts < $3000 use P-Card; Amts. >= $3000 use Lawson.

	         Materials and Supplies for Staff Development purchased via Purchase Card
	 

	         Materials and Supplies for Staff Development purchased via Lawson
	 

	     4. Local Registration for Teachers
	675.00

	     5. Out-of-town Travel for Teachers
	 




	1,200.00
	

	     5. Materials, Supplies, Incentives, Printing (Add 10% S & H)

	Please indicate purchasing method & amount. Amts < $3000 use P-Card; Amts. >= $3000 use Lawson.

	         Materials, Supplies, Student Incentives, Printing purchased via Purchase Card
	1,132.00

	         Materials, Supplies, Student Incentives, Printing purchased via Lawson
	 

	  6. Expendable Equipment (Add 10% S & H)
	 

	  7. Field Trips and Admissions
	 

	  8. Babysitting @ $5.65 per hour
	 

	  9. Lease Copier
	 

	10. Independent Contractor (Non APS Consultants-$300 per day)
	 

	TOTAL DISTRICT PARENTAL INVOLVEMENT
	2,557.00

	 

	GRAND TOTAL TITLE I AND DISTRICT PARENTAL INVOLVEMENT BUDGETS
	135,757.00


Title I Expenses for Professional Development
$6000.00 will be spent on teacher stipends for professional development.  Some of the training will include sessions such as:
· Differentiation of Instruction

· Effective Lesson Planning

· Grouping Strategies

· Writing across the curriculum

$675 will be spent on professional learning at local area workshshops.

Stipends will also go toward teachers providing afterschool and Saturday school help for extended day/ Saturday school.

Materials, such as copiers and paper will also be included as an expense item.


















Selecting a Focus:





Quality Work for Students








Monitoring Instructional Quality





Structuring Professional Development for Teachers





Defining a Vision for the Classroom


Defining Standards of Classroom Practice: Instructional Framework
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